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ABSTRACT 

Perceptions of Vocational Administrators and High School Principals 

Regarding the Role of the Vocational Administrator 

Walter B. Loudermilk and Earl S. Webb 
Texas A&M University 
College Station, iexas 

Purpose 

The purpose of this study vras to determine the perceptions of 
vocational directox's and high school principals regarding the role of 
the vocational director to detemine if programs need to be developed 
to provide for optimimi relationships between the vocational director 
and high school principal. The following objectives were developed 
to aid in accomplishing this purpose. 

1. To determine the role of the vocational director as per- 
ceived by the vocational director and high school principal. 

2. To detemine areas of agreement and disagreement between the 
vocational director and high school principal about the 
role of the vocational director. 

3. To deteimine the relationship between selected variables 
(type of school district and position of the vocational 
director within the administrative structirre of the local 
school) and opinions of vocational directors and principals. 
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Procedure 

Mailed questionnaire responses were received from 121 pairs of 
vocational directors and high school principals from the same school 
districts. Anal^ Ls of variance was used to detennine the difference 
between responses of dire>.tors and principals. It was the method u^ed 
also, to test the level of association between responses and (l) 
type of school district, and (2) position of the vocational director 
within the administrative structure. 

Conclusions 

1. The role of the vocational director is understood by both 
directors and principals. Both groups perceived the role of 
the vocational director to include SS functions stated within 
the questionnaire. They perceived that four statements did 
not describe a fuiiction of the director and disagreed with each 
other about the remaining two. 

2. Little association exi.Gts between the perceived role of 
directors and the line and staff relationships utilized by local 
school districts for administrative purposes. There seemed to 
be little difference between responses whether the director was 
supervised by the principal or by personnel in the superintendent 
office. 

3. An association exists between the perceived role of directors 
and type of school district. Directors in single school 
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(Jintricts seemed to be more concerned with day to day operations 
of the program; whereas directors in multi-school districts 
showed more concern for overall planning and program development. 

Lj. A lack of imderi^tanding exists between directors and principals 
as to the line and staff relationship of these two persons v/ith- 
iri the administrative structure of many local school districts. 
In more than half of the cases directors and principals 
disa^-ued as to the peirson to whom the director is responsible. 

5;. Tyj)e of school district is associated with the preferred title 
of directors. 1 'rectors in multi-school districts prefer the 
title of assistant superintendent for vocational programs; 
v;hereas directors in single school districts prefer the title 
of vocational director. 
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CHAPTER I 
INTRODUCTION 

The position of vocational director has been recently created. 
The Vocational Education Act of I963 and the Vocational Education 
Amendments of I968 permitted States to use federal fionds for 
ancillary services such as vocational supervisors and directors if 
the minimum qualif ications for these persons were incorporated 
into their State Plans. 

In the State of Texas, -Jhe vocational administrator (vocation- 
al director, vocational supervisor, director, or supervisor) 
position was created with the passage of House Bill 263? June 21., 
1969. This bill granted the State Board of Education permission 
to develop rules and regulations under which four year accredited 
high schools might ':ecome eligible to initiate the position of 
vocational supervisor. 

A vocational supervisory unit is allocated to eligible school 
districts by the Texas Education Agency. A school district is 
eligible to request a vocational supervisory unit if it has a 
minimum of ten full-time teaching units in four or more vocation- 
al areas. 



The citations on the following pages follow the style of the 
Journal of Educat_ional Research. 
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The pervson wiio maaiages the total vocational program in the 
school district is the vocational director, A possibility exists 
that neither the director's role nor his relationship with other 
adiuiniatratlve Xjersonr-.el has been cl?arly delineated. 

Purpose of the Study 

The piurpoBO of uhis stud;^'^ was to determine the perceptions of 
vocatj.onal directors and hig'h school principalis regardir.^' the role 
of the vocational director to determine if progxajus need to be 
developed to provide for optimum rela^tionships between the 
vocational director a.nd high school principals The following 
objectives v;"ere developed to aid in accomplishing this purpose: 

1, To detenii?!.ne the role of the vocational director as per- 
ceived by the vocational director and high school 
X)rinoipal, 

2, To determine areas of ag^reement aaid disagreement between 
the vocational director and high school principal about 
t]:ie role of the vocational director, 

3, To determine the relationship between selected variables 
(type of school district and position of the vocational 
dl : tor within the administrative stiucture of the 
local school) and opinions of vocational directors and 
principals. 

To develop a list of recommendations to enhance the 
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px*ogi?am of vocational education at State and local 
levels. 

Rationale for the Study 

The underlying hypothesis of this study is that conflicts 
exist between vocational directors and high school principals in 
their perceived role of the vocational director* This hypothesis 
will be supported if a 10 percent level of disagreement in 
perceptions is found between directors and principals. 

When the duties and responsibilities of the vocational 
administrator (hereafter called director, vocational director or 
vocational supervisor) and the high school principal are compared, 
the possibility of infringement upon the other person's rights 
becomes noticeable. 

Traditionally, the high school principal has been charged 

with total responsibility for conducting the educational process 

within his school. The curriculum of most Texas high schools is 

composed of both vocational and academic courses. French (5^508) 

listed the duties and responsibilities of the secondary school 

principal as follows: 

Subject to the regulations of the board of education 
and the authority of the superintendent, the priroipal is 
the chief administrative officer of a given secondary 
school. It is he who sees that state laws and board 
regulations are carried out effectively. He and his 
staff admit students, dismiss them to their schools, 
certify them for work peimits, direct the instruct- 
ional and extra-class programs, assign teachers 



to particTJilar subjects and rooms, make out the 
schedule, assign students, administer the testing, 
inventory, and promotion of pupils, prepare a budg'et 
and requisition supplies, arrange lectures and 
assembly programs, supervise and evaluate teachers, 
and direct many special services,,.. Also, the princi- 
pal is usually the chief disciplinarian* He is 
responsible for initiating and evaluating revision 
of the curriculum, and for calling and presiding 
over a faculty and committee meetings, 

Leighbody (ll^zUl) states, "As administrative head of the 
entire local vocational education progium, the administrator is 
responsible to the superintendent or other chief officer for the 
development, operation and effectiveness ox the program." 

The Te::as Education Agency (20:2) defines the vocational 

education supervisor unit as: 

the equivalent of o ie full-time supervisor receiving 
an annual salary paid under the Minimum Foundation 
Prograjn, by local funds, or through contract with 
the Department of Occupational Education and Tech- 
nology. This unit is allocated for the purpose of 
providing administrative and supeirvisory services 
to the various vocational education programs, 
services, and activities conducted by the local 
school* In addition, the vocational supervisor is 
responsible for maintaining adequate records for 
reporting purposes to the local superintendent and 
the Department of Occupational Education and 
Technology. 

It seems as though the vocational program located within a 
comprehensive high school is under the direction of two persons, 
both of whom report to a higher authority. This situation favors 
the possibility of conflict betvreen these two persons. 

The areas of responsibility cf the vocational administrator 
as defined in the Guide for Public Schools in Planning Programs 
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of Occupational Education for In - School Students (20: 28) in which 
possible disagreement between the vocational administrator and 
high school principal may arise are: developing* programs for 
both in-school and out-of^school youth and adults; recommending 
adequate facilities; being skilled in financial aspects of the 
program; establishing student admission for each prograjn; staffing 
of personnel; orgajiizing and promoting in-service training 
programs; supervising the counseling, guidance, and testing of 
students; maintaining adequate follow-up records of product and 
process; and exercising administrative authority for discipline. 

Therefore, with the duties and responsibilities of the 
vocational director and high school principal being so narrowly 
separated, the determination of perceptions of vocational 
directors and high school principals regarding the role of the 
vocational director is needed in order that possible areas of 
conflict may be identified. If a study of this type is not 
perfomed, the situation between these two persons may develop 
as that referred to by Van Zwoll (2^:235) when he pointed to the 
need for defining the duties and responsibilities of the su'ner- 
visor in relation to the principal. He stated, "Failure to do so 
resiJlts, as does happen in some schools, in teacher confusion 
and frustration as to which of two masters to serve, and when." 



Definition of Terms 



Terms used in this study are defined as follows: 

Director , Vocational Director, Vocational Supervisor , and 
Vocational Ariministrator are used interchangeably and refer to 
the person who majiages the total vocational program. 

Single school district is a local school district that: (l) 
employs a vocational director, (2) has only one high school in 
the district that includes the twelfth grade, and (3) includes 
vocational courses in its curriculum. 

Multi-school district is a local school distric t that: (1) 
employs a vocational director, (2) has more than one high school 
in the district that includes the twelfth grade, and (3) h^s more 
than one high school that includes vocational courses. 

Adjninistr£..tive structure refers to the line and staff relati' 
ship of the vocational director to the hig^i school principal. 

Office of the superintendent refers to personnel within the 
office of the superintendent who were identified as the direct 
supervisor of the vocational director. 

Undetermined position refers to the situation in which the 
direct supervisor of the vocational director coiild not be deter- 
mined. In other words, a principal identified a person as the 
direct supervisor of the vocational director, however, the 
director in that same school district identified another person 
as his direct supervisor. 



Limitations 



The findingB of the study were subject to the following 
limitations: 

1. Data analyzed were limited to the responses on the 
questionnaire . 

2. Responses were limited to the vocational director a^A 
one high school principal in each school district in 
Texas that employed a vocational director. 

Research Procedure 

Possible respondents for the research consisted of 133 
vocational directors and 133 high school principals. The 133 
vocational directors represent the total population of directors 
within the State of Texas as of April 1, 1973* 133 principals 

were selected from a stratified population. One high school 
principal from each of the 133 school districts that employed a 
vocational director was included in the sample. There were 38 of 
the 133 school districts that employed a vocational director that 
had more than one high school principal within the school district 
(multi-school district). A principal from each of the multi- 
school districts was randomly selected. 

The names and addresses of vocational directors were obtained 
from the Public School Occupa tiorip."! Programs 197'^ - 73 Directory ; 
Vocational Directors , Vocational Supervisors , and Vocational 
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CoiiTLselors (22). The Public School Director:^^ (2l) was the source 
of the names and addresses of the high school principals. 

The questionnaires for vocational directors and high school 
principals, Appendices A and B, were developed with assistance 
from Texas A&T^ University faculty advisors, personnel from the 
Texas Education Agency, and from a review of the literature. Tlie 
questionnaires were divided into Sections I and II and utilized 
the closed form responses. Duplicate questionnaires were 
developed for directors and principals with the exception of 
four additional queiDtions requested of the director within 
Section I. 

Section I obtained data about selected characteristics of 
the vocational directors by type of school district. This section 
was designed to obtain responses from directors in regard to: 
(l) age, (2) highest degree earned, (3) employment in a field 
other thaji education, (U) employment in public school education, 
and (S) loca.tion of office. This section was also designed to 
obtain perceptions and opinions of directors and principals about 
(1) title of the vocational director, and (2) immediate supervisor 
of the vocational director. 

Sectio:i II of the questionnaire obtained data from directors 
and principals regarding their perceptions of the role of the 
vocational director. This section was designed to obtain 
responses from bobh groups to statements in the following 
categories: (l) planning vocational programs, (2) financing 



vocational programs, (3) supervising vocational facilities, 
equipment and supplies, (Ll) staffing vocational programs, (5) 
managing in-service training programs, (6) supervising vocational 
staff, (7) supervising vocational programs, (8) disciplining 
vocational students, (9) supeirvising vocational guidance and 
coxmseling, (lO) encouraging vocational youth organizations, 
(11) encouraging school and community relationships, (l2) super- 
vising vocational research and development, (13) super\'"ising 
vocational advisory committees, and (ill-) managing vocational out- 
of-school youth and adult programs. 

In this section, both the vocational directors and high 
school principals responded to the same statements. The 6I items 
of Section II were developed so that numerical values could be 
assigned for all possible responses as follows: 5 - Strongly 
Agree; k " Agx'ee; 3 " Neither Agreement nor Disagreement; 2 - 
Disagree; and 1 - Strongly Disagree. 

The questionnaire was evaluated by vocational directors, 
university faculty advisors, and personnel from the Texas 
Education Agency in regard to its content and format. Revisions 
were made as needed. 

Initial mailing of the coded questionnaire, cover letter, 
Appendix C, and stamped, self-addressed return envelopes was made 
April 10, 1973* cover letter explained the purpose of the 

study and requested the participation of respondents. The cover 
letter was individually addressed to respondents. 



Follow--up letters, Appendix jD, were mailed April 23, 1973 to 
all those who had not responded. Prior to mailing the follow-up 
letter, 10$ questionnaires had been received from vocational 
directors and 77 from high school principals. A second follow-up 
letter, Appendix E, including duplicate questionnaires and stamped, 
self-addressed return envelopes, was mailed May 3> 1973 as a final 
vrcilten request for participation. 

Personal telephone requests were made May 9-11 > 1973 to those 
who had not responded. By May li|, 1973 responses from 126 or 
9I+.7 percent of the vocational directors and 127 or 95-5 percent 
of high school principals had been received. Prom this response 
121 pairs of vocational directors and high school principals from 
the same school districts had been received. Of the 121 pairs, 
86 were located in single school districts and 35 were located in 
multi-school districts. The data cards were taken to the Lata 
Processing Center, Texas A&M University, for appropriate 
s tat i s t i cal c omput at ions. 

The mean responses of directors and principals to each of the 
61 statements were used to determine the extent to which each 
group agreed that a statement described a function of the vocational 
director. A mean of ^ was the highest possible level of agreement; 
a mean of 1 was the highest possible level of disagreement. A 
mean of 3 indicated the group neither agreed nor disagreed with 
the statement. 
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Analysis of variance was used to determine the differences 
between responses of directors and principals. It was the method 
used, also, to test the level of association between responses 
and (l) type of school district, and (2) position of the vocational 
director within/ the administrative structure. The confidence 
level was set at the .0^ level of probability for each test of 
significance. Lata from the information forms were analyzed 
statistically to test the following null hypotheses: 

1. There is no difference between responses of vocational 
directors and high school principals. 

2. There is no association between responses of vocational 
directors and type of school district. 

3. There is no association "between responses of high school 
principals and type of school district. 

ij.. There is no association between responses of vocational 

directors and position within the administrative structure. 
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CHAPTER II 
REVIEW OF LITERATURE 

Hills (lO:12) states, "...although textbooks, course syllabi, 
and professional journals are overflowing with normative state- 
ments concerning the aims and purposes of teachers and administra- 
tors, there is again little concrete knowledge regarding either 
what they do, or, the objective consequences of these activities." 

As the duties and responsibilities of the vocational adminis- 
trator are investigated, his role is being investigated. According 
to Eckel (k) 9 role is conceived as the "rights" and "obligations" 
of a person in a certain position, and a certain behavior is 
expected of this focal person who in turn expectfj others in 
related positions to exhibit certain behaviors in reference to 
him. Guss (7) says that an individ^oal *s perception of himself and 
his role largely deteimines his behavior and this self-image is 
partially created by the expectations of othw^rs. 

Secord and BachiDan {ijtk^k) made the following statement: 
"A person regularly expects that he will behave in a certain 
manner, and he usually has definite expectations concerning the 
behavior of persons with whom he interacts." However, Shibutani 
(l8:53) points out: "...in a changing society there are many roles 
that are only vaguely defined; the claims and obligations of those 
v/ho are more or less related to one another are not firmly 
established, and much depends upon the personal views of those who 
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happen to be involved. .Hence, group norms and roles may be 

regarded as products of collective adjustments to life conditions." 

There have been many studies that were concerned with the 

incongruency of role perceptions of different individuals or role 

conflict* Lane (12:75) found, "As long as there is more than one 

position in an organization, there will be some degree of role 

conflict." The American Association of School Administrators 

(MSA) I9SS Yearbook (l) says a person is placed in a difficult 

position with the liklihood of his associates being suspiciouf^ and 

resentful of his activities unless the duties and responsibilities 

of a newly created position are defined. Kahn ejb aJ. (ll) found a 

characteristic of innovative roles to be conflict. The desire to 

maintain the status quo held by the "old guard" produces this 

conflict with the occupants of these innovativb roles. Shibutani 

(18: 51) pointed out that: 

Conventional roles are learned through partici- 
pation in organized groups. Models of appropriate 
conduct differ from group to group. Steady coordina- 
tion depends upon the extent to which the partioipejits 
share conceptions of one another's roles. Where this 
is not the case, there is bound to be misunderstanding 
and perhaps conflict. It is not surprising, therefore, 
that people with different cultural backgrounds often 
have considerable difficulty in cooperating. Even when 
each person acts in good faith he finds that his efforts 
do not mesh with those of others. Since he is acting 
conscientiously, he may become angered or suspicious 
at the failure of others to comply to what he regards 
as his legitimate claims upon them* Before long the 
various participants begin to impute malicious intent 
to one another, and unless they are able to cla^rify 
their differences through communication, concerted 
action brealcs down. 
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Role disa^eemc it has been illustrated in many studies between 

soijool personnel. Ft instance, Vigilante {2^:6hl) concluded: 

Leadership prob. ng, notably resistance to chan^ 
at t 3 principal-supe . visor level, generally occur 
because of the attitv.Je balance in the principal- 
supervisor relationship has been disturbed. ... A mutual 
respect balance exists when each is respected and is 
encouraged to practice and pursue the satisfactions 
of his position until the purse 't infringes on the 
right of the other to do the same.... The supervisor's 
and the principal's perceived view can function as a 
hidden source of disagreement and friction or it can 
serve as a catalytic agent which brings about change* 

Gross ejt al. (6) found that superintendents and school board 
members each assigned more responsibility to their own position 
than to the position of the other. A study by Leidheiser (13) 
found that the supervisors and administrators of the Ohio 
Cooperative Extension Service held incongruent perceptions of the 
individual tasks, and thu^ the total job of the supervisor. There- 
fore, the possibility of the role conflict existed. Urick and 
Frymier (23:108) pointed out, "The existence of ill-defined 
relationships among teachers, administrators, and supervisors 
and of conflicting perceptions of the role each sees himself and 
others playing may combine to inhibit the consideration of change." 

A study by Barlow and Reinhart (3) showed the trade and 
technical leaders strongly felt that vocational education should be 
placed under the administration of vocational educators. This 
reaction was explained to mean that other types of educational 
leaders may not be considered as knowledgeable, appreciative or as 
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easy to work with in trade and technical education. The study also 
suggested that the trade and technical leaders felt if all educators 
had a better understanding of the vocational educator's role and 
if their rank was increased, they could be more effective. 

When surveying the literature for the duties and responsi- 
bilities of school personnel, we find many studies. Wiser (26:]4i) 
reported, "A school system, and all segments of education, must 
have the finest kind of team work with each person playing his own 
position v/ell and in full coordination with the total effort. We 
must know what the other membern are doing if we are going to 
cross the goal lines of education." In relation to this. Vigilante 
(25:6i|l) said, "Optimum relationships can be developed when one is 
fully conscious of his own basic commitments or assumptions as he 
is of the basic commitments or assumptions held by others." It 
wris Hettinger (9:9U) stated that: "The administrative objectives 

of any educational institution should be the performance of execu- 
tive and operational duties so that the educational objectives of 
the institution may be effectively achieved." Within the MSA 1955 
Yearbook (l:10) is the statement, "In educational administration, 
principals, supervisors, superintendents, and school board members 
all have special responsibilities for inducing other persons to 
contribute to the attainment of the objectives of the schools." 
The AASA 1958 Yearbook (2:195-6) reports: 

To accomplish all the tasks, the administrative 
organization must reconcile responsibility with 
authority, provide time and person^iel, and make all 
the resources of the school and community readily 
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available so that the program of instruction may be 
rich, nieaningf 111 , and productive.... The specificity 
of areas of responsibility and authority must be 
clear to all but subject to review and modification 
as changing circumstances may require. It means 
that an. unusually high level of mutual respect must 
exist among all on the administrative team. 

Hcrwever, Van Zwoll (2i|:22) makes this statement: 

T^je presence within the organization of needed 
specialists provides potential for doing better the 
work to be done. However, the resiilting division 
of authority, even though it may follow lines of 
competency or specialization, leads toward the kind 
of confusion which demoralizes workers all along the 
line and thus decreases efficiency. The availability 
of expert direction is the strengrth of the functional 
staff form of organization. The uncertainity as to 
where responsibility rests is its chief faiilt. 

From other sources we find references to the duties and 
x'esponsibilities of the principal and vocational administrator. 
Rrench, Vaxi Zwoll, and the AASA 19^8 Yearbook all agree with\, . . 
what transpires within the building shoiild be the entire 
responsibility of the building principal within the framework 
of the system«wide arid state-mandated policies (5? 2). 

The MSA 19^8 Yearbook (2) states that the boundaries of 
responsibility should be clearly understood, and the principal's 
integrity shoiild be respected. If the principal is to be 
e^'^aluated on the product of the school he shoiild be involved in 
choosing teac;hers. The yearbook also stated if the building 
principal must surrender the laurels of achievement to someone 
who has not earned them, he cannot be expected to be his best 
self. Likewise, McClearly (1^:277) writes, "In medium-sized 
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school districts, principals carry full responsibility not only 
for selecting and nominating teacher candidates, but for 
organizing viable programs and procedures for personnel coordin- 
ation, development, and improvement." However, Sybouts (iSillU) 
felt, "The administrator of a comprehensive high school often has 
inadequate backi^Trouiid for effective leadership of the vocational 
educational program of his school." 

Leighbody (l[|) says, with the rapid growth, both in numbers 
and scope, of the vocational program the role of the vocational 
administratoi* has become much more comprehensive and more 
complex. Gutcher (8) points out the lack of needed information 
T"o,^;^rding administrative qualities due to the expanding demajid 
for qualified vocational-technical administrators. He suggests 
that training programs should be b^i^ed upon knowledge of the 
cPiaracteristics desired by the employers of the administrators. 
Leighbody (li4.:L}.3-[|5) also made the following statement: 

...the vocational program in a school system 
may suffer because the vocational administrator is 
not accorded an adequate rank in the administrative 
hierachy. It is suggested that he needs to fimction 
at a level just below the superintendent and should 
report directly to the superintendent with the rank 
of assistant superintendent. . In a rapidly changing 
world, vocational leadership must be dynamic and 
forward Ir^oking. It must be able to adapt its 
thinking and its behavior to the constantly changing 
situations that arise, and, at the same time maintain 
stability and direction in the program. 

J'rom another source we find. 

Vocational education is at a point in history 
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where its leadership demands have increased in both 
quantity and quality. The bold expansion of vocational 
education programs and the number of people being 
served has intensified the need for leaders at all 
levels. To meet these needs it is appropriate to 
examine leader's performance requirements and design 
programs based on these requirements. Unfortunately, 
little has been accomplished in this direction (l6:3). 

The review of literature reveals two outstanding problems. 
First, the role of the vocational director has not been ade- 
quately defined. Second, a possibility of role conflict 
exists between the vocational director and the high school 
principal. 
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CHAPTER III 

PRESMTATIOK AKD Al^ALYSIS OF DATA 

This chapter presents selected background characteristics of 
the paired 121 of the possible 133 vocational directors and high 
school principals and compares their perceptions regarding the role 
of the vocational director. Analysis of variance v^^as used to show 
differences between: (l) responses and the positions of the two 
e:roups, (2) type of school district and responses of the two ^f^oups, 
and (3) responses of directors and their positions within the 
admini s trati ve s true ture . 

Selected Characteristics of Vocational Directors 

This section discusses selected characteristics of the vocation- 
al directors "by type of school district. Selected character- 
istics of the vocational directors presented within this section 
are: (l) age, (2) highest degree earned, (3) employment in a 
field other than education, {I4) employment in public school 
education, and (5) location of office, 
f 

Age of Vocational Directors 

Table 1, page 20, shows that the median age of directors was 
years. The median age of those located in single school 
districts was U+.T years compared to i|6.7 years for those located 
in raulti-school districts. Pour of the 121 vocational directors 
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were between 26 and 30 years of age and all four were located in 
single school districts. Five directors were between 6l and 65 
years of age with three of these located in single school districts 
and the other two in multi-school districts. The i|6 to 50 age 
interval included the largest number, 28.9 percent, of directors. 

Highest Educational Degree Earned 

Table 2, page 22, shows that 89.3 percent of the directors had 
earned the master's degree, while 8.3 and percent had earned 
the bachelor's degree and doctorate, respectively. These per- 
centages were almost the same for directors of single school and 
multi-school districts. 

Employment in a Field Other than Education 

Years of employment in a field other than education . As shown 
in Table 3> page 23, almost 85 percent of the directors have had 
some type of employment in a field other than education since high 
school. They have been employed in a field other than education 
by the following intervals of years in descending percentages: 
(1) 1 to 3 years, 28.1 percent; (2) J4 to 6 years, 25*6 percent; 
(3) 13 or more years, 12. U percent; 'J to ^ years, 9*9 percent; 

and (5) 10 to 12 years, 8.3 percent. 

It may be noted that 19.5 percent of those located in single 
school districts have had no employment outside the field of 
education compared to only 5.7 percent of those located in multi- 
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school districts. Also, the median years of employroent in a field 
other than education were much lower for directors located in 
single school districts than for those in multi-school districts; 
2.9 and 5*8 years, respectively. 

Classification of work experience in a field other than 
education . As may be seen in Table \\, page 25> 2^.6 percent of 
the directors who iriad work experience in a field other than 
education classified their experience as skilled. The classifi- 
cation of work experience that received the least percentage of 
responses, 1*7» vas unskilled. 

Employment in Public School Education 

Years of employment in public school education . The inteiTvals 
of 11 through 25 years of employment in public school education 
accounts for 31. h percent of directors located in multi-school 
districts compared to 70*9 percent of those located in single 
school districts, as may be seen in Table 5> page 26. It may be 
noted that l^.l percent compared to 2.9 percent of directors 
located in single and multi-school districts, respectively, have 
had 6 to 10 years of this type of employment. Also, ll^.O percent 
in comparison to 5*7 percent of the directors of single and multi- 
school districts, respectively, have had 26 or more years of 
employment in public school education. 

Experience in an administrative position other than present 
one . The majority, 53*7 percent, of vocational directors have had 
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no administrative experience other than that obtained in their 
present position. As shown in Table 6, page 28, 6I1-.O percent of 
the directors in single school districts have not had other 
administrative experience, however, only 28.5 percent of the 
directors in multi-school districts have not had this type of 
experience. 

Of the total directors, 19 .0 percent have held the position 
of principal, I.7 percent have been an assistant superintendent, 
and only 0.8 percent have been a superintendent. The conglomerate 
of "Other" accounted for 2l|.8 percent of the responses, with the 
positions of assistant principal and director of adult education 
being the most common. 

Years as a vocational teacher . Directors located in single 
school districts have been vocational teachers longer than directors 
in multi-school districts. Table 7j page 29, shows that the 
median years as a vocational teacher were 9»2 for directors located 
in single school districts compared to 6.8 years for those located 
in multi-school districts. This is due to the fact that all 
directors located in multi-school districts have been vocational 
teachers for a period of twenty years or less, whereas l6.3 per- 
cent of those in single school districts have been vocational 
teachers for a period of twenty-one years or more. 

Approximately one-third of the directors have had six to 
ten years of employment as a vocational teacher^ There were four 
or 3»3 percent, however, who had no vocational teaching experience. 
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Program areas in which vocational directors vere teachers . 
Slightly more than 73 percent of the vocational directors had 
been either agricultural or industrial education teachers, U5*5 
percent ai^.d 28.1 percent, respectively. As Table 8, page 31 5 
shows $8.1 percent of the directors in single school districts 
had been agricultural education teachers and I8.6 percent had been 
teachers of industrial education. In the multi-school districts 
$1.14 percent of the directors had been industrial education 
teachers and li|.3 percent had been teachers of agricultural 
education. 

Less common were those who had ta'ught distributive education 
and those who had taught in a combination of program areas, 16.5 
and $.8 percent, respectively. There were no directors that had 
taught health or homemaking and only one with an office education 
background. 

Years employed in present position . The median years of 
employment of directors in their present position varied according 
to the type of school district in which the director was employed. 
Table 9> page 32, shows the median years as: 2.0 years for dir- 
ectors located in single school districts, and 3.9 years for 
those located in multi-school districts. In single school districts, 
33»8 percent of the directors were in their third year of employ- 
ment as vocational directors, 26.7 percent were in their second 
year, and 22.1 percent have been employed for only one year* In 
multi-school districts, 37*2 percent of the directors have had six 
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or more years of employment as vocational directors, 17.1 percent 
four years, and li4.3 percent three years. 

Location of Office 

As may be seen in Table 10, page 3^ > the locations of the 
offices of directors varied according to type of school district. 
In multi-school districts, percent of the directors compared 

to 230 percent of those in single school districts were located 
within the central administrative offices. Due to insufficient 
descriptions of what constitutes the location of the directors* 
office between (l) in building with high school principal and (2) 
in vocational technical center, the author has misgivings as to 
the accuracy of responses regarding these two locations. It caii 
be noted, however, that an extreme difference of responses in 
regard to these two locations was received from directors by type 
of school district. 

Title and Administrative Position 
of the Vocational Director 

This section includes the perceptions and opinions of vocation- 
al directors and high school principals about the title and 
immediate supervisor of the vocational director. 

Titles of the Vocational Directors 

Present title . Table 11, page 35 > shows that the persons in 
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chsLTge of vocational programs have a variety of titles. The 
various titles of these persons by descending percentages of 
response were as follows: (l) vocational director, 66.1 percent; 

(2) assistant administrator of vocational programs, 8.3 percent; 

(3) vocational supervisor, 5-8 percent; (U) vocational administrator, 
5.0 percent; and (5) assistant superintendent for vocational 
programs, 1.6 percent. 

It may be noted that seven directors had the title of 
vocational supervisor 8.nd all were located in single school 
districts. Also, two directors had the title of assistant super- 
intendent of vocational programs; both were located in multi- 
school districts. 

The conglomerate of "Other" accounted for 13«2 percent of the 
directors. Although this group had a variety of titles, the 
titles most frequently specified incorporated the term "coordinator" 
within the title. 

Preferred title of this person by directors and principals . 
As shown in Table 12, page 37 5 a ma.joriby of directors and 
principals located in single school districts agreed that the 
title of the person who manages the vocational program should be 
"vocational director", 55«8 percent and 6U.0 percent, respectively. 
Next most common preferred titles for this person by directors 
were: (l) assistant superintendent of vocational programs, 17«5 
percent; and (2) assistant administrator of vocational programs; 
and vocational administrator, 11.6 percent each* 
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Excluding the title of vocational director, the principals in 
sing-le school districts ranked the preferred title of this person 
in the following order: (l) vocational supervisor, lU^O percent; 
(2) vocational administrator, 11.6 percent; and (3) assistant 
superintendent of vocational programs; assistant administrator of 
vocational programs; and principal of vocational programs, 2.3 
percent, respectively. It shoiJ-d be noted that the titles of 
vocational supervisor and principal of vocational programs were 
perceived to be appx'opriate by a small percentage of principals, 
but they were not perceived to be appropriate by a single director. 

Directors and principals in multi-school districts varied 
greatly in their perceptions regarding the title of this person. 
The title of assistant superintendent of vocational programs was 
chosen by i+2.8 percent of the directors compared to 11. U percent 
of the principals. The title of vocational director was selected 
by 57.1 percent 01* the principals compared to 2^.7 percent of the 
directors; the ti.tle of assistant administrator of vocational 
programs was favored by I7.I percent of the directors although no 
principals felt this title to be appropriate; and the title of 
vocational administrator was selected by 8.6 percent of the 
directors and 20.0 percent of the principals. Although the title 
of vocational supervisor was deemed as inappropriate by all 
directors, 8.6 percent of the principals indicated this should be 
the title of this pei?son. 
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Tmmediate Supervisor of the Vocational Director 

Present immediate supervisor of the vocational director . 
When the directors and principals identified the immediate super- 
visor of the vocational director, conflicting opinions appeared in 
their responses . Table 13? page hO^ shows that discrepancies 
exist between the perceptions of directors and principals in 
single school districts regarding the immediate supervisor of the 
vocational director. Responses indicated that the superintendent 
was the immediate supervisor of ^0.0 percent of the directors bu'c 
only 21.0 percent of the principals gave this response. In the 
same type of school district, 27*9 percent of the directors in 
contrast to SS*8 percent of the principals responded that the high 
school principal was the immediate supervisor of the director. 
Responses cited the assistant superintendent as the inimediate 
supervisor of 1^.1 percent of the directors anri this response was 
also received from 9*3 percent of the principals. There were 7*0 
percent and 13*9 percent of directors and principals, respectively, 
that responded that someone other than those mentioned previously, 
was the immediate supervisor of the vocational director. 

In multi-school districts, the perceptions of directors ajid 
principals regarding the immediate supervisor of the vocational 
director did not vary as greatly as in the f Lngle school districts. 
Both groups, principals and directors, agreed that the director 
was supervised directly by the assistant superintendent, 62.8 and 
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L\^j-7 percent, respectively. The responses from 22.9 percent of 
the directors and 20.0 percent of the principals indicated that 
the superintendent was the immediate supervisor of this person. 
There were ll|.3 percent of the principals that indicated tlaat 
they were the immediate supervisor of the vocational director, but 
only 2.9 Tercent of the directors that indicated they were super- 
vised immediately by the principal. 

The "Other" category accounted for 11. k percent of the 
directors and 20.0 of the principals. The majority of both 
directors and principals that responded in thxs category agreed 
that the immediate supervisor of the director were directors of 
secondary edi^cation. 

Preferred immediate supervisor of the vocational director . 
In response to the question concerning who should be the immediate 
nupervisor of the vocational director, a vast amount of discrepancy 
appeared between the opinions of directors and principals. Table 
li|, page lj.2, shows that a large majority, 73*3 j-ercent of the 
directors in single school districts were of the opinion that the 
superintendent should be their immediate supervisor. In contrast, 
67. U percent of the principals felt that the high school principals 
should be the immediate supervisor of the vocational director. 

In multi-school districts, 62.9 percent of the directors 
felt that they should report directly to the superintendent, a::d 
31. [| percent felt the assistant superintendent should be their 
immediate supervisor. The assistcint superintendent was perceived 
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to be the immediate supervisor of the director by I48.6 percent 
of the principals in this type of school districu. The opinion 
of 25*7 percent' of the principals was that the director si.o^^Id 
report directly to them, althoiigh not a respor.se tr.at cc::c\iiu\^j. 
with this opinion was received from a director. The rerpoiises 
from 17.1 percent of the principalrj agreed as to tlie super intendei^it 
being the logical supervisor of the director. 

Position of the vocational director within the administrative 
structure . Table 15, page Uh, shows that 17 -U percent of the 
directors were supervised by the high school principal. A person 
within the office of the superintendent was the immediate super- 
visor of 26. 1| percent of the directors. However, the position of 
the directors within the administrative stiTucture could not be 
detezmined for 56.2 percent of the directors, bec^iuse the responses 
of the paired directors and principals regarding zhe immediate 
supervisor of the vocational director were in conflict with eanh 
other. 

Role of the Vocational Director 
as Perceived by Vocational Directors 
and High School Principals 

This section compares the perceptions of voca-tional directors 
and high school principals in regard to the functions they felt 
should be included in the role of the vocational director. The 
statements to which the two groups responded are divided into the 
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cate^^ories of: (l) planninxj vocational programs, (2) financin>^; 
vocational programs, (3) supervising vocational facilities, 
equipment and supplies, staffing vocational programs, ('^) 

manag'ing' in-service training* programs, (6) supers'. siiog" vocational 
staff, (7) supervising vocational programs, (8) disciplining 
vocational students, (9) supervising vocational guidance snd 
coimseling, (lO) encouraging vocational youth organizations, (ll) 
encouraging school and community relationships, (12) super'/ising 
vocational research and development, (I3) supervising vocational 
advisory committees, and (1I4) managing vocational out-of-school 
youth and adult programs. 

The mean responses of directors and principals to each of 
the 61 statements were used to determine the level of agreement 
of each group as to how well each statement describes a function 
of the vocational director. The numeral 5 indicated the highest 
level of agreement, with 1 indicating the highest level of dis- 
agreement* A response of 3 indicated that the perception of the 
(n?oup was neutral or that it neither agreed nor disagreed with the 
statement. 

Analysis of variance was used to determine the differences . 
between responses of the two groups. It was the method used also, 
to test the level of association between responses and (l) type ci 
school district, and (2) position of the vocational director 
within the administrative structure. 



U6 

Planning Vocational Programs 

Table 16, page I47, shows that directors and principals 
perceived the role of the vocational director to include all 
fimctions in the category of planning vocational programs. They 
felt the director should: (l) identify the piirposes and objectives 
of the vocational program, (2) prepare the long-range plan for 
vocational education, (3) determine the occupations for which 
vocational training is to be offered, and (I4) specify long-range 
needs for facilities, equipment, axid. supplies. 

It may be noted, however, that directors agreed at a signifi- 
cantly higher level with each f\mction than did principals. Tlie 
null hypothesis about each item in the category, consequently 
cannot be supported. It is concluded, therefore, that a relation- 
ship does exist between responses and the positions of the two 
groups. 

As may be seen in Table 17, page I48, two of the four state- 
ments obtained significantly different responses from directors ty 
type of school district. Directors located in single school 
districts agreed at a signif icar. tly higher level than did directors 
of multi-school districts that the director should (l) prepare the 
long-range plan for vocational education, and (2) specify long- 
range needs for facilities, equipment and supplies for the vocation- 
al program. The null hypothesis about these two fimctions, there- 
fore, cannot be supported. It is concluded tha-t a relationship 
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exists between type of school district and responses of directors 
in regard to these two functior.s. 

Principals located in multi-school districts agreed at a 
significantly hig*her level than did principals located i]*: single 
school districts that the vocational director shoxild "deteraine 
the occupations for which training is to be offered." The null 
hypothesis about this item, therefore, cannot be supported. 
Consequently, it is concluded that a relationship does exist 
between type of school district and responses of pri^\cipals to this 
function, in the category of planning. 

As may be seen in Table l8, page ^0? dirr-^ctors re^rdless of 
thei " iiamediate supervisors a^eed at the same level v/it]^ e;ch 
function in the .;.r»3a of planning vocational prc^ams, with one 
exception. Those supervised immediately by tlie c^ffice of the 
superintendent ag:reed at the hig-hest level that the director 
should "specify long-range needs for facilities j equipment and 
supplies for the vocational program"; followed by directors whose 
immediate supervisor could not be determined, then by those who are 
supervised by the high school principal. The null hypothesis 
regarding this function cannot, therefore, be supported. It is 
concluded however, that with this one exception, no relationship 
exists betv^ccn positions of directors withiii tlie administrative 
structure and their responses to functions within this category. 
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Financing Vocational Programs 

Table 19? page $2, shows that both directors and principals 
felt that each statement in the area of financing vocational 
programs describes a function of the vocational director. They 
were of the opinion that the director should: (l) work with 
appropriate state agency for approval and financial support of new 
vocational programs, (2) determine the local policies to satisfy 
state requirements regarding purchase and reimbursement procedures, 
(3) pla.n an annual budget for the operation of the vocational 
program, (k) develop specifications for equipment to be purchased, 
^d (5) prepare purchase orders for vocational equipment and 
supplies approved for purchase. 

The directors, however, responded at a aignii icantly higher 
level than did principals to the first four items. The null 
hyi^othesis regarding these four fxmctions, therefore, cannot be 
supported. It is concluded that a relationship exists between 
positions of the two groups and their responses to all but one 
function included in the category of financing vocational programs. 

As may be seen in Table 20, page 53? "two of the five fxmctions 
received significantly different responses from directors by type 
of school district. Directors located in mult j -school districts 
agreed at a significantly higher level than did directors located 
in single school districts that the vocational director should 
"work with appropriate state agency for approval and financial 
support of new vocational programG." The directors of single 
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school districts agreed at a significantly higher level than did 
directors located in iE"ulti~school districts that the director 
should "prepare purchase orders for vocational equipment and 
supplies appiTOved for piirch^se." The null hypothesis for these 
two functions, therefore Cdnnot be supported. It is concluded, 
consequently, that a relationship does exist between type of 
school district and responses of directors to th .e two functions. 

Principals of single school districts agreed at a signif icaaatly 
higher level than did those of multi-school districts that the 
vocational director should "prepare purchase orders for vocational 
equipment and supplies approved for purchase." Therefore, the 
null hypothesis about this function cannot be supported. It is 
concluded that a relationship does exist between type of school 
district and responses of principals to this function. 

The responses of directors regardless of position within the 
administrative structure did not differ significantly except for 
one function within the category of financing vocational programs 
as may be seen in Table 21, page SS* The directors supervised by 
the oi'fice of the superintendent agreed at the highest level that 
the vocational director should "work with appropriate state agency 
for approval and financial support of new vocational programs"; 
followed by those whose immediate supe2?visor could not be 
determined, then by directors whose immediate supervisor is the 
high school principal. The null hypothesis regarding each 
function in this area, with this one exception, can be supported. 



o 

•r I 
O 

PM 



o 



O 

-P 

n1 

C) 

o 



•H 

o 



m 

o 

•H 
-P 
^ cd 
O p:^ 
^ I 

■p ^ 



a 

-P 



cd 0 



O 

O 
0 
14 

n 

o 



4^ 
CO 

0 
> 

4^ 



0 4^ 
KI CQ 

o a 

Pi 

0 'd 

0 
• ^ 

r-H 4^ 

CM 

0 'H 
H .CJ 
^ 4^ 

CV3 -H 
C-H > 



r-< O 4^ 



0 

> 

0 -H 0 

"cd ^ 

?4 4^ 



R 4^ s:: 4:^ O 



0) 
0 



'•d PL, 



O 4^ 
H 



{=! -P 
'H CO 



0 

4J> 0 4^ 
>:,4^ 0 

O 



0 
4^ 

{I! 

•H 

Ch 0 

0 ^ PlH 
PlH O ' 
P 

CO 



0 

m 0 
-H o 



CO 



0 

w 

0 

CO 



H 

cd 

PlH 

•H 

O 

{I! 



* 
On 
O 



00 



00 




o 



m 4^ 



0 
o 

H 



O -H 



cd H 

O 

O 0 
iH 4^ 

Cd 

0 4^ 



4^ 
0 

a 4^ 
R cd 

0 CO 
4^ 

0 O 

n 4^ 



•H 

0 
U 

cd CO 
0 

0 H 

CQ P 

cd • 
^ 0 
o o 

P^ P^ 

4 3 



0 
0 
0 
CO 



0 P 



CM 



o 



CM 



4^ r4 

Cd 



o 



o 

4^ 
4^ Cd 
0 O 



^ 0 
H 4^ 

Cd C 

cd 4^ 
cd 

cd 0 



o 

P^ ?4 



O 

CD 
CO 

CO cd 
o o 

cd P^ 
O 

'H 0 

O O 
0 4^ 

CQ 4^ 

P^ O 
O S 
P. 



CD 
> 
0 



Ph o ft Pi (U 



ERIC 



o 

-P 



C\J 



CD 

£•{ 

-P 

o 
o 



C\J 

CD 
r-l 

Eh 



CD 

P 



0) 

CD -H (1) 
^ -P ^ 



O -P 

c/3 



p-i -p 
o -P -p 



CD 
-P 

Ph .rH ^r^ CO 

5 



CD 

-P CD -P 

O 



CD 
CQ CD 



d 

CD 
-P 
5:^ 

•rH O 'rH 
> -rH ^ 

H Ch CD 
CD Ch 

o ;=J 
;={ CO 

CO 



CD rH 

w «} 
•rH CD 

H 4-^ O 

CD ^ 

i>5 -rH 



03 



00 



C\J 
CM 



o 







4-^ 






.S^ 






CD 




CD 


S 


m 




Ph 




^1 


«r4 




0 




CD 








CD 


CD 


CD 


ca 




4^ 




r4 








4^ 


0 




CO 




«r4 




p. -p 


















0 






> 




p^ 






CD 








0 









CD 
> 
O 

P^ 
P^ 

W CD 
<D W 
'r4 

rH ^ 
Ph O 

W Ph 



It is concluded, therefore, that with this one exception, no 
relationship exists between positions of directors within the 
administrative structiire and their responses to functions in the 
area of financing vocational programs. 

Supervising Vocational Facilities, Equipment 
and Supplies 

As my be seen in Table 22, page ^8 , directors and principals 
responded affirmatively to each statement in the area of super- 
vising vocational facilities, equipment and supplies. They 
believed that the vocational director should: (l) schedule 
vocational facilities for maximum utilization by teachers, (2) 
establish a policy for use of vocational facilities by groups not 
involved with the vocational prograjn, (3) arrange for additional 
facilities needed to accomodate expanded enrollments and technolo- 
gical advancements in vocational courses, maintain an inventory 
of tools, supplies and equipment assigned to vocational programs, 
(5) design a procedure to be used by vocational teachers for 
acquiring consumable supplies and materials needed in vocational 
programs, and (6) administer the day-by-day details of problems 
involving vocational equipment and supplies. 

It should be noted that directors agreed at a significantly 
higher level than did principals with each function in this 
category. The null hypothesis stated in regard to each fuiiction, 
therefore, cannot be supported. Consequently, it is concluded 
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that a relationship does exist between positions and responses of 
the two groups to fimctions in the area of supervising vocational 
facilities, equipment, and supplies. 

Table 23, page go? shows that responses of directors by type 
of school district were not significantly different to fu2ictions 
included in the area of supervising vocational facilities, equip- 
ment axid supplies. The null hyj:>othesis about functions within 
this category can be supported. It is concluded that no relation- 
ship exists between type of school district and responses of 
directors to these functions. 

Responses of principals by type of school district were not 
significantly different regarding four of the six items in the 
area of supervising vocational facilities, equipment and supplies. 
Principals located in single school districts however, agreed at 
a signiricantly higher level thaii did principals located in multi- 
school districts that the director should (l) maintain an inventor;^^ 
of tools, supplies and equipment assigned to vocational programs 
and (2) administer the day-by«day details of problems involving 
vocational equipment and supplies. The null hyj)othesis about each 
of these two statements, accordingly, cannot be supported. It is 
concluded, therefore, that a relationship exists between type of 
school district and responses of principals to these two statements. 

Directors regardless of their immediate supervisors responded 
at the same level of agreement to each function in this categcxy 
as may be seen in Table 2l+, page 62 . The null hypothesis regarding 
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each of these statements can, therefore, "be supported. It is 
concluded, then, that no relationship exists between positions of 
directors within the administrative structure and their responses 
in regard to supervising vocational facilities, eqiiipment , and 
supplies . 

Staffing Vocati 1 Programs 

As may be seen in Table 25, page 6^, directors felt that the 
role of the vocational director included all five functions in the 
category of staffing vocational programs, whereas principals felt 
the role of the vocational director included only four of these 
functions. Directors and principals agreed that the director 
should: (l) interview personnel applying for vocational staff 
positions, (2) recommend personnel to the superintendent for 
staffing the instructional program, (3) recommend salary increirer.ts 
above state schedules for the vocational staff, and (U) assign 
instructors to teach vocational courses. Directors felt that the 
vocational director should "discharge vocational staff members 
when warranted," but principals felt that the vocational directors 
should not perform this fimction. 

Responses of directors and principals regarding each statement 
in the area of staffing vocational programs were significantly 
different. Directors agreed with each function at a significantly 
higher level than did principals. The null hypothesis about each 
of these functions, hence, cannot be supported. It is, therefore. 
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concluded that a relationship does exist between positions and 
responses of directors and principals in regard to staffing 
vocational programs. 

The responses of directors by type of school district were 
not significantly different to functions within this category, as 
may be seen in Table 26, page 6?. Likewise, the responses of 
principals by type of school district were not significantly 
different to these functions. Therefore, the null hypothesis about 
the responses of each group can be supported. It can be concluded 
that no relationship exists between type of school district and 
responses of directors or principals to statements in the area of 
staffing vocational programs. 

Table 27? page 68, shows that directors regardless of their 
immediate supervisors agreed at the same level with each fimction 
in the area of staffing vocational prog2?ams. The null hypothesis 
regarding these functions can be, therefore, supported. It is 
concluded that no relationship exists between positions of 
directors within the administrative structure and their responses 
to functions within this category. 

Managing In-Service Training Programs 

Table 28, page 69? shows that directors and principals 
responded affirmatively to the f\mctions within this area. They 
ftlt the vocational director should (l) organize and promote in- 
se.rvice training programs for vocational staff, (2) assist new 
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vocational teachers to understand the policies of the school, (3) 
assist in writing objectives for courses offered in the vocational 
program, ^k) encourage teachers tD apply innovative ideas in 
teaching, (5) counsel with vocational teachers concerning their 
achievements and (6) confer with staff on instructional plans, 
methods and problems. 

It shoLild be noted that the responses^ of directors and 
principals were signif icc^jitly different to all fxmctions except 
one in regard to the director managing in-service training programs. 
JJirectors agreed at a significantly higher level i:han did principals 
to a.ll ex'jept the third item within this category. With the 
exception of this item, the null hypothesis, therefcre^ oaiinot be 
supported.^ Consequently, it is concluded^ that a relatvonship 
exists between positions and responses of the two groups to five of 
the six functions. 

As may be seen in Table 29, page 71, the responses of dir- 
ectors by type of school district were significantly different 
regarding one of the six functions within this category. Directors 
located in multi-school districts agre^ed at a significantly higher 
].evel than did those located in single school districts that the 
director should "encourage teachers, to apply innovative ideas in 
teaching.'^ The null hypothesis for this fionction, therefore, can- 
not be su.pported. It is concluded that a relationship does exist 
between type of school district and responses of directors to this 
^function. 
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Principals located in single school districts agi^eed at a 
significaiitly higher level than did : hose located :n -aiii-ti-school 
districts that the vocational director should "assist new 
vocational teachers to understand the policies of the school." 
The null hypothesis, therefore, cannot be supported. It is con- 
cluded that a relationship does exist between type of school 
district and responses of principals to this function. 

As shown in Table 30? pa^e 73 > directors regardless of their 
immediate supervisor agreed at the same level in regard to func- 
tions within this category. The null hypothesis stated in regard 
to each function, accordingly, can be supported* It is concluded 
that no rela.tionship exists between positions of directors within 
the administrative structure'' and their responses to functions 
included in the category of managing in-service training programs. 

Super^/ising Vocational Staff 

As shown in Table 31 > page 75 > directors and principals 
perceived the role of the vocational director to include all 
functions in the area of tiupervising vocational staff. They felt 
tlie director should: (l) req^uire vocational teachers? to acquire 
new occupational skills needed to keep pace with technological 
advancement in their skills, (2) encourage vocational teachers to 
support professional organizations through membership, (3) iiandle 
vocational staff complaints, (U) encourage high standardii of 
teacher behavior in vocational classrooms and laboratories, and 
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(5) appraise teachers' performance in relation to instructional 
goals. 

Table 3^ ''Iso sl ows that the responses of directors and 
principals were significantly different to c:.ll f"unctions in this 
category. The directors agreed at a significantly higher level 
than did principals with each fimction. Thex^eiore, the null 
hypothesis regarding functions within the area of supervising 
vocational staff cannot be supported. It is concluded, consequently, 
that a relationship exists between positions and responses of the 
two groups. 

As may be seen in Table 3^, page 77, the responses of directors 
"type of school district were not significantly different to 
functions in the area of supervising vocational staff. The null 
hypothesis for each function can be supported. It is concluded 
that no relationship exists between type of school district and 
responses of directors in the area of supervising vocational staff. 

Table 32 also shows that only one of the five statements 
received significantly different responses from principals by type 
of school district. Principals located in single school disxricts 
agreed at a significantly higher level than did those located in 

multi-school districts that, the vocational director should 

\ 

\ 

"encourage high standards of teacher behavior in vocational class- 
rooms and laboratories." The null hypothesis in regard to this 
function, conseq[uently , cannot be supported. It is concluded, 
therefore, that a relationship does exist between type of school 
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dietrict and responses of principals in regard to this fimction. 
Table 33? page "^9, shows that directors regardless of their 
position within the administrative struct^^re agreed at the same 
level with each function in the area of supervising vocational 
staff. The null hypothesis can be supported. Therefore, it iu 
concluded that no relationship exists between position of directors 
within the administrative structure and their responses to 
i'unctions included in the category of managing in-service training 
programs. 

Supervising Vocational P3?ograms 

\ 

As shown in Table 3^j page 8l, directors felt that each state- 
ment in the area of supervising vocational programs describes a 
function of the vocational director, but principals felt that only 
five of the six E"^atements d£:.::cribe functions of this person. Both 
directors and principals felt the director should: (l) develop 
handbook of policies concerning the vocational program, (2) 
establish criteria for adniission of students into vocational 
programs, (3) conduct a program for recruitment of vocational 
students, (J4) develop criteria fo; the selection o' training 
stations for the vocational cooperative programs, and (5) evaluate 
coiurses of study, course outlines and other iiistructional materials 
developed by vocational teachers. Directors felt the "vocational 
director should schedule vocational coxirses,'^ Principals, however, 
disa,greed that this was a function of the director. 
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Four of the six functions within this category received 
significantly different responses from directors and principals. 
Directors agreed at a significantly higher level than did principal 
that the director should: (l) develop handbook of policies con- 
cerning the vocational program, (2) establish criteria for 
admission of students into vocational programs, (3) schedule 
vocational courses, and evaluate courses 01 study, course out- 
lines and other instructional materials developed by vocational 
teachers • The null hypothesis in regard to these four functions 
camiot be supported* It is, therefore, concluded that a relation- 
ship does exist between positions and responses of the two groups 
regarding the preceding four statements • 

Table 35? page 83, shows that the responses of directors by 
type of school district were significantly different to only one 
of the functions within this category* Directo-rs located in single 
school districts agreed at a significantly higher level than did 
those located in multi-school districts that the vocational directs 
should ^'conduct a program for recr^JLitment of vocational students*'^ 
The null hypothesis in regard to this function carmot be supported; 
therefore, it is concluded that a relationship exists between type 
of school district and responses of directors to this function. 

Principals located in single school districts disagreed at a 
significantly higher level than did those located in multi-school 
districts that the vocational director should '^schedule vocational 
courses The null hypothesis in regard to the preceding stated 
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function camot be supported. Therefore, it is concluded that a 
relationship exists between type of school district and responses 
of principals regarding* this function* 

As may be seen in Table 36, page 86, directors regardless of 
their immediate supervisors agreed at the same level with each 
function in the area of supervising vocational programs. The null 
hypothesis can, therefore, be supported. It is concluded, conse- 
quently, that no relationship exists between positions of directors 
within the administrative structure and their responses in regard 
to the category of supervising vocational programs. 

Disciplining Vocational Students 

Table 37 > pag*e 88, shows that directors and principals respond- 
ed negatively to both functions within this category. T:j.7 felt 
that the vocational director should not (l) administer l cipline 
to vocational students, and (2) expel vocational students from 

I 

school when warranted. 

It may be noted that directors and principals disagreed at the 
same level with each function. Hence, the null hypothesis can be 
supported. It is concluded that no relationship exists between 
positions and responses of the two groups. 

Directors by type of school district disagreed at the sfajne 
level with functions in regstrd to disciplining vocational students 
as shown in Table 38, page 89. Also, the responses of principals 
by type of school district were not significantly different, 
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therefore, the null hypothesis about the responses of each g:roup 
can be supported. Consequently, it is concluded that no relation- 
ship exists between type of school district and responses of 
directors or principals to functions in this cate^ry. 

As shown in Table 39? page 91, directors regardless of their 
immediate supervisors disagreed at the same level with each 
function in this area. The null hypothesis about each fu-iction can 
be supported. It is concluded, therefore, that no relationship 
exists between positions of directors within the administrative 
structure and their responses about disciplining vocational stude:its. 

Supervising Vocational Guidance and Counseling 

As may be seen in Table i|0, page 92, directors and principals 
perceived the role of the vocational director to include all 
functions in the category of supervising vocational guidance and 
counseling. They felt the director should: (l) arrange with the 

'jnselor for administration and interpretation of appropriate 
vocational tests, (2) provide information to vocational students 
about post--high school training and educational opport'-onities 
available to them, and (3) supervise the placement of vcca ticr.al 
g3?aduates. 

The responses of directors and principals were significantly 
different to one of the three factions within this area. Princip^L.-3 
agreed at a significantly higher level than did directors that the 
vocational directors should ^'provide information to vocational 
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students about post-high school t "ning and educational opportun- 
ities available to them." In regard to this function, the null 
hypothesis cannot be supported. It is, therefore, concluded that 
a relationship does exist between positions and responses of 
directors and principals to this function. 

The responses of directors by type of school districts were 
significantly different to two of the three f\mctions in regard to 
supervising vocational guidance and counsu-lrig, as may be seen in 
Table Ul, page 9U. Directors located in single school districts 
agreed at a significantly higher level than did those located in 
multi-school districta that the vocational director should: (l) 
provide information to vocational students about post-high school 
training and educational opportiinities available to them, and (2) 
supervise the placement of vocational graduates. The null hypothesis 
about these two functions cannot be supported. Therefore, it is 
concluded that a relationship exists between type of school 
district and responses of directors to these two fimctions within 
the category of supervising vocational guidance and counseling. 

Principals located in single school districts agreed at a 
significantly higher level than did those in multi-school districts 
that the vocational director should '^supervise the placement of 
vocational graduates," The null hypothesis cannot be supported 
and it is concluded that a relationship exists between type of 
school district and responses of principals to this function. 
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As shown in Table U2, page 96, directors regardless of their 
position within the administrative structure a^eed at the same 
level with the functions in this category. Hence, the null 
hypothesis about each function can be supported. It is concluded, 
therefore, that no relationship exists between positions of 
d. -actors within the administrative stmicture and their responses 
to functions in the category of supervising vocational guidance and 
oo'jnseling. 

Encouraging Vocational Youth Organizations 

Table i|3> page 97, shows that both directors and principals 
believed that each statement in the category of encouraging vocation- 
al youth organizations describes a function of the vocational 
director. They felt that the director should: (l) encourage the 
development of youth organizations for vocational students, and (2) 
encourage participation by vocational students in contests sponsored 
for vocational students. 

It may be noted, however, that the directors agreed at a 
significantly higher level than did principals with each function. 
Therefore, the null hypothesis in reg?>rd to each function cannot 
be supported. It is concluded that a relationship exists between 
the responses of directors and principals and their positions. 

As shown in Table page 98, the responses of directors by 
type of school district were not si^ificantly different about 
functions within this category. Likewise, the principals by type 
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of school district agreed at the same level with these functionB. 
The niill hypothesis about each function can be supported. [There- 
fore, it is concluded that no relationship exists betveei. type of 
school district and responses to functions in this category. 

Directors regardless of their immediate supervisors agreed 
at the same level with each function within the area of encouraging 
vocational youth organizations aB may be seen in Table k^, page 100. 
Therefore, the null hypothesis can be supported. It is concluded 
that no relationship exists between positions of directors within 
the administrative structuj?e and their responses to functions 
within this category. 

Encouraging School and Community Relationships 

Directors and principals perceived the role of the vocational 
director to include three of the four functions in this category 
as shown in Table U^, page 101. They felt that the vocational 
director should: (l) prepare news releases on activities of the 
vocational program for news media, (2) inform school and community 
groups about the vocational program, and (3) prepare vocational 
course descriptions for distribution to the school and community. 
However, they felt that the vocational director should not 
"participate in non -administrative duties, such as, cafeteria 
duty, homeroom duty, bus duty, chaperoning, etcetera . " 

The responses of directors and principals in regard to the 
last three of the four functions in this category were significantly 
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different. Directors agreed at a significantly higher level thaxi 
did principals with the following two functions: (l) inform 
school and commimity groups about the vocationa]. programs, and (2) 
prepare vocational course descriptions for distribution to the 
school and community • Directors disagreed at a significantly 
higher level than did the principals that the director should 
"participate in non-administrative duties, such as, cafeteria 
duty, homeroom duty, hall duty, chaperoning, etcetera . " The null 
hypothesis regarding these three functions cannot, therefore, be 
supported. Conseq^uently, it is concliided that a relationship 
exists between positions and responses of directors and principals 
to these three functions. 

As may be seen in Table U7» pa^e 103, no significantly 
different responses were received from directors by type of school 
district to functions in the area of encouraging vocational youth 
organizations. The principals, also, responded at the same level 
of agreement to these fimctions. Therefore, the null hypothesis 
regarding these fimctions can be supported. It is concluded that 
no relationship exists between type of school district and 
responses of directors or principals to fimctions in this category. 

Table k^y page lOli^ shows that the responses of directors 
regardless of their immediate supervisors about functions within 
this category were not significantly different. Therefore, the 
null hypothesis regarding each fimction can be supported. It is 
concluded, consequently, that no relationship exists between 
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positions of directox-a within the administrative structiore and 
their responses to ftmctions within this category* 

Supervising' Vocational Research and Development 

As shown in Table i|9y page 106, directors and principals 
perceived that each statement in this area describes a fimction of 
the vocational director. They felt the vocational director should: 
(l) conduct occupational Burveys to develop the vocational 
program, (2) conduct opinion surveys in the school and community 
to determine attitudes toward the vocational program, (3) maintain 
follow-up records on all vocational students, (U) maintain records 
of all aspects of the vocational program, and {S) prepare proposals 
for new vocational programs. 

Responses of directors and principals were significantly 
different in regard to three of the five functions within this 
categ02:y. Directors agreed at a signif icsmtly higher level than 
did principals that vocational directors should: (l) conduct 
occupational surveys to develop the vocational program, (2) conduct 
opinion surveys in the school and community to determine attitudes 
toward the vocational program, and (3) prepare proposals for new 
programs. The null hypothesis about these three functions, there- 
fore, cannot be supported. It is concluded that a relationship 
does exist between the responses and positions of the two groups 
in regard to these three fumctions. 
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One function within this category received significantly 
different responses from directors by type of school district, as 
my be seen in Table $0, page 108 • Directors in multi-school 
districts agreed at a significantly higher level than did those in 
single school districts that the vocational director should 
"prepare proposals for new vocational programs," Therefore, the 
null hypothesis about this function cannot be supported. Hence, it 
is concluded that a relationship exists between type of school 
district and responses of directors to this function. 

Principals of single school districts agreed at a significantly 
higher level than did those of multi-school districts that the 
vocational director she old '^maintain follow-up records on all 
vocational students." Therefore, the null hypothesis about this 
furi.ction cannot be supported, and it is concluded that a relation- 
ship exists between type of school district and responses of 
principals in regard to this function within the area of super- 
vising vocational research and development. 

As may be seen in Table 5iy page 109, responses of directors 
regardless of their supervisors were not significantly different 
except for one function within the category of supervising 
vocational research and development. The function stating that 
the vocational director should '^conduct opinion surveys in the 
school and community to deteimine attitudes tcvra-rd the vocational 
program" received the highest level of agreement from directors 
supervised by the office of the superintendent; followed by those 
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whose immediate supeirvisor could not be determined; then by- 
directors whose supervisor is the high school principal. The null 
h;^'^ othesis in regard to each function in this area, with this one 
exc jption, can be supported. It is concluded, therefore, that 
with this one exception, no relationship exists between positions 
of directors within the administrative structure and their 
responses regarding supeivising vocational research and develcpmerit * 

Supervising Vocational Advisory Committees 

Table $2, page 111, shows that directors and principals felt 
that each statement, v.ath one exception, in the area of supervising- 
vocational advisory committees describes a function of the vocation- 
al director. They were of the opinion that the vocational director 
should: (l) establish criteria for the selection of advisory 
committee members, (2) recommend the appointment of advisory 
committee members to the superintendent, (3) involve an advisor;^' 
committee in developing plans for vocational programs, and (J4) 
work with an advisory committee to deteimine the need for, and 
the extent of, training for available employment opportimities. 
However, both groups felt that the vocational director should not 
"utilize an advisoary committee in evaluation of teachers." 

The responses of directors and principals in regard to the 
first four functions within this category v^ere sig^iif icaiitly 
different. Directors agreed at a significantly higher level with 
these functions than did principals. The n'oll h;v^othesis, tlierefore 
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regarding the fimctions in this area with the above mentioned 
exception cannot be supported. Consequently, it is concluded 
that a relationship exists between responses to the first four of 
the five functions and positions of the two groups. 

Thn responses of directors by type of school district regarding 
functions in the area of supervising vocational advisory committees 
were not significantly different as shown in Table $3? page 113* 
Also, responses of principals by type of school district were not 
significantly different to statements about supervising vocational 
advisory committees. Hence, the nvJLl hypothesis aoout each 
function within this category can be supported. It is, therefore, 
concluded that no relationship exists between type of school 
district and responses of directors or principals to these functions. 

As may be seen in Table Shi P^^e III4, directors regardless of 
their supervisors agreed at the same level with each function with- 
in this category. The null hypothesis about each function, can, 
therefore, be supported. Consequently, it is concluded that no 
relationship exists between positions of directors within the 
administrative structure and their responses to fimcticns in the 
area of supervising vocational advisoiry committees. 

Managing Vocational Out~of-School Youth 
and Adult Programs 

As shown in Table page II6, directors and principals 
perceived the role of the vocational director to include all 
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functions in the category of managing vocational out~of-school 
youth and adult programs* They felt the director should: (l) 
develop vocational programs for out-of-school youth and adults, 
(2) make financial arrangements for conducting out-of-schcol youth 
and adult programs, and (3) administer out-of-sohool youth and 
adult programs. 

It may be noted, however, that directors agreed at a signifi- 
cantly higher level with each function than did principals. The 
null hypothesis about each statement within the category cannot be 
supported. It is, therefore, concluded that a relationship does 
exist between the responses of directors and principals and their 
positions. 

Table $6, page II8, shows that directors by type of school 
district agreed at the same level with each function in the 
category. Likewise, the responses of principals by type of 
school district were not significantly different regarding functions 
within the category of managing vocational out-of-school youth 
and adult programs. The null hypothesis about the responses of 
each group can be supported. Consequently, it is concluded that 
no relationship exists between type of school district and responses 
of directors or principals to functions in this category. 

Table 57 > page 119, shows that directors regardless of their 
immediate supervisor agreed at the same level with each function 
in the area of managir?.g vocational out-of-school youth and adult 
programs. The null hypothesis regarding each of these functions 
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can be support ed» Therefore, it is concluded that no relationship 
exists between positions of directors within the administrative 
structure and their responses to functions within this category* 
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CPLAPTER IV 

SUMMAHY, CONCLUSIONS, MD RECO^'IMMDATIONS 
S-uininary 

The purpose of this study was to determine the perceptions of 
vocational directors and high school principals regarding* the role 
of the vocational director to determine if programs need to be 
developed to provide for optimum relationships between the vocation- 
al director and high school principal. Uhe following objectives 
were developed to aid in accomplishing this purpose: 

1. To determine the role of the vocational director as per- 
ceived by the vocational director and high school 
principal. 

2. To determine areas of agreement and disagreement between 
the vocational director and high school principal about 
the role of the vocational director. 

3. To determine the relationship between selected variables 
(type of school district and position of the vocational 
director within the administrative structure of the local 
school) and opinions of vocational directors a2:d principals 

I4. To develop a list of recommenda^tions to erJia:ice the 
program of vocational education at State and local 
levels. 



122 

Definition of Terms 

Director , Vocational Director, Vocational Supervisor , and 
Vocational Administrator are used interchangeably and refer to the 
person who roanages the total vocational program. 

Single school district is a local school district that: (l) 
employs a vocational director, (2) has only one high school in the 
district that includes the twelfth grade, and (3) includes vocation- 
al courses in its curriculum. 

Multi-school district is a local school district that: (l) 
employs a vocational director, (2) has more than one high school 
in the district that includes the twelfth grade, and (3) has more 
than one high school that includes vocational courses. 

Administrative structixre refers to the line and staff relation- 
ship of the vocational director to the high school principal. 

Office of the superintendent refers to personnel within the 
office of the superintendent who were identified as the direct 
supervisor of the vocational director. 

Undetermined position refers to the situation in which the 
direct supervisor of the vocational director could not be determined. 
In other words, a principal identified a person as the direct super- 
visor of the vocational director, however, the director in that 
same school district identified another person as his direct super- 
visor. 
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Research Procedure 

Possible respondents for the research consisted of 133 vocation- 
al directors and 133 high school principals. The 133 vocational 
directors represent the total population of directors within the 
State of Texas as of April 1, 1973- The 133 principals were 
selected from a stratified population. One high school principal 
from each of the 133 school districts that employed a vocational 
director was included in the sample. There were 38 of the 133 
school districts that employed a vocational director that had more 
than one high school principal within the school district (multi- 
school district). A px'incipal from each of the multi-school 
districts was randomly selected. 

Data for this study were obtained by mailed questiornaires. 
One hundred twenty six or 9U«7 percent of the vocational directors 
and 127 or 95*5 percent of the high school princip^1s returned the 
completed questionnaire. Data were analyzed by paired comparisons 
of directors and principals located in the sam.? school districts. 
Therefore, this study was based upon the paired perceptions of 121 
directors and 121 principals. 

The questionnaire was developed with assistance from Texas 
AMI University faculty advisors^ personnel from the Texas Education 
Agency, and from a review of the literature. The questionnaire was 
divided into two sections. Section I obtained data about selected 
characteristics of the vocational directors by type cf school 
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districts. This section was designed to obtain responses from 
directors in regard to: (l) age, (2) highest degree earned, (3) 
employment in a field other than edu.cation, employment in 

public school education, and location of office. This section 
was also designed to obtain perceptions and opinions of directors 
and principals about (l) title of the vocational director, and. (2) 
immediate supervisor of the vocational director. 

Section II of the questionnaire obtained data from directors 
and principals regarding their perceptions of the role of the 
vocational director. This section was designed to obtain responses 
from both groups to statements in the following categories: (l) 
planning vocational programs, (2) financing vocational programs, 
(3) supervising vocational facilities, equipment and supplies, (k) 
staffing vocational prog3?ams, (5) managing in-service training 
programs, (6) supervising vocational staff, (7) supervising 
vocational programs, (8) disciplining vocational students, (9) 
supervising vocational guidance and counseling, (lO) encouraging 
vocational youth organizations, (ll) encouraging school and 
commimity relationships, (l2) supervising vocational research and 
development, (I3) supervising vocational advisory committees, and 
(II4) managing vocational out-of-school youth and adult programs. 

Analysis of variance was used to determine the differences 
between responses of the directors and principals. It was the 
method used, also, to tesl the level of association between 
responses and (l) type of school district, and (2) position of the 
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vocational director within the administrative structure. The 
confidence level was set at ,0^ for each test of significance* 

Suinmary of the Pinding:s 

1. The median age of all directors was U^*S years; however, 
directors located in miilti-school districts were, by 
median ag^es, two years older than those located in single 
school districts. 

2. Almost 90 percent of directors neld the master's degree; 
whereas, 8.3 percent held the bachelor* s degree and 2.1^ 
percent the doctorate. 

3. Most directors, 8k- 3 percent, had had some type of employ- 
ment in a field other than education since liigh school. 
The median years of non-educational employment of 
directors in multi-school districts were greater than 
those of single school districts, ^.8 and 2.9 years, 
respectively^ 

J4. The median years of employment of all directors in public 
school education was about 18,0. 

5. Less than one-half of the directors, i|6.3 percent, had had 
administrative experience prior to their present position. 
Almost three-fourths, 71-5 percent, of directors in mxilti- 
school districts had this type of prior experience compared 
to 36*0 percent of the directors in single school districts. 
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6. The median number of years directors had been vocational 
teachers was 8, 6, Directors in single school districts 
had been vocational teachers about two and one-half years 
longer than directors in mxilti-school districts, 

7. Directors located in multi-school districts had been 
employed in their present position a median of 2.9 years 
compared to 2.0 years for directors in single-school 
districts . 

8. A large majority, 7U* 2 percent, of directors located in 
multi-school districts had their offices within the 
central administrative complex; however, 72.1 percent, of 
those located in single school districts had their offices 
either in vocational technical centers or in the same 
building with the high school principal. 

9. Almost two-thirds of all directors indicated that their 
present title was vocational director. The majority of 
directors located in single school districts felt that 
vocational director should be their title, however, almost 
ii3 percent of those in multi-school districts felt their 
title should be assistant superintendent of vocational 
programs . 

10. The majority of principals in both types of school districts 
felt the title of the director sh'^uld be vocational 
director. 



127 



11, Fifty percent of directors located in single school 
districts indicated that they were supervised directly by 
the superintendent, however 62.8 percent of those locaterl 
in multi-school districts indicated th^y were supervised 
directly by the assistant superintendent. 

12. Almost 56 percent of the principals located in single 
school districts indicated that the high school principal 
was the immediate supervisor of the vocational director 
and the most frequently identified immediate supervisor of 
the vocational director by principals located in multi- 
school districts was the assistant superintendent. 

13- Approxima.tely 56 percent o.f the comparisons of responses 
between paired directors and principals in regard to the 
immediate supervisor of the vocational director were in 
conflict with each other. 

lU* The majority of directors regardless of type of school 
felt that they should report directly to the superin- 
tendent. However, 67-^4 percent of principals in single 
school districts perceived themselves to be the immediate 
supervisor of the director and L|.8.6 percent of the 
principals in multi-school districts felt that the 
assistant superintendent should be the immediate super- 
visor of the vocational director. 

l5- The following statements describe a function within the 
role of the vocational director as perceived by both 
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directors and principals. Significantly different 
responses are reported vhere they occurx^ed, 
A. Directors agreed at a significantly higher level than 
did principals that the following statements describe 
functions of the vocational directoi. 

(1) Identify the purposes and cbjectives of the 
vocational program. 

(2) Prepare the lon^- range plan for vocational 
education. Directors located in multi-school 
districts agreed at a significantly higher 
level than did those in single school districts. 

(3) Determine the occupations for which vocational 
training is to be offered. Principals located 
in multi-school districts agreed at a signifi- 
cantly higher level than did those located in 
single school districts. 

(k) Specify long-range needs for fa.cilities, equip- 
ment, and supplies for the vocational program. 
Directors located in multi-school districts 
agreed at a significantly higher level than did 
those located in single school districts. 
Directors supervised directly by the office of 
the superintendent agreed at the highest level 
followed by those whose position within the 
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administrative structure was iindetermined. 
Directors who report directly to the high school 
principal agreed at the lowest level. 

(5) Work with appropriate state ager:cy for approval 
and financial support of new vocational programs. 
Directors located in miilti-school districts 
agreed at a significantly higher level than did 
those located in single school districts. 
Directors supervised directly by the office of 
the superintendent agreed at the highest level 
followed by those whose position within the 
administrative structure was undetermined. Those 
whose immediate supervisor was the high school 
principal agreed at the lowest level. 

(6) Determine the local policies to satisfy state 
requirements regarding purchase and reimburse- 
ment procedures. 

(7) Plan an annual budget for the operation of the 
vocational program. 

(8) Develop specifications for equipment to be 
purchased. 

(9) Schedule vocational facilities for maximum 
utilization by teachers. 

(10) Establish a policy for use of vocational facil- 
ities by groups not involved with the vocational 
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program. 

(11) krTajr).ge for additional facilities and equipment 
needed to accomodate expanded enrollments and 
technological advancements in vocational courses. 

(12) Maintain an inventory of tools, supplies and 
equip:nent assigned to vocational programs. 
Principals located in single school districts 
agreed at a significantly higher level than did 
those located in multi-school districts. 

(13) Design a procedure to be used by vocational 
teachers for acquiring consumable supplies and 
materials needed in vocational programss. 

(lU) Administer the day-by-day details of problems 
involving vocational equipment and supplies. 
Principals located in single school districts 
agreed at a significantly higher level than did 
those located in multi-school districts. 

(15) Interview per^ionnel applying for vocational 
staff positional 

(16) Recommend pf^.*rsonrLel to the superintendent for 
staffing the instructional program. 

(17) Recommend salary increments above state schedules 
for the vocational staff. 

(18) As3i£D. instructors to teach vocational courses. 

ERIC 
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Organize and promote in-ser\^ice training programs 
for vocational staff. 

Assist new vocational teachers to understand 
the policies of the school. Principals located 
in single school districts agreed at a signifi- 
cantly higher level than did those in multi- 
school districts. 

Encourage teachers to apply innovative ideas in 
teaching. Directors located in multi-school 
districts agreed at a significantly higher level 
than did those in single school districts* 
Coiansel with vocational teachers concerning 
their achievements. 

Confer with staff on instructional plans, 
methods and problems. 

Require vocational teachers to acquire new 
occupational skills needed to keep pace with 
technological advancement in their skills. 
Encourage vocational teachers to support pro- 
fessional organizations through membership. 
Handle vocational staff complaints. 
Encourage high standards of teacher behavior in 
vocational classrooms and laboratories. Princi- 
pals located in single school districts agreed 
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at a significantly higher level than did those 
located in multi-school districts. 
Appraise teachers' performance in relation to 
instructional goals. 

Develop handbook of policies concerning the 
vocational program. 

Establish criteria for admission of students 
into vocational programs. 

Evaluate courses of study, course outlines and 
other instructional materials developed by 
vocational teachers , 

Encourage the development of youth organizations 
for vocational students, 

Encoiirage participation by vocational students 
in contests sponsored for vocational students. 
Inform school and commtinity groups about the 
TOcational program. 

Prepare vocat:onal course descriptions for 
distribution to tue school and comm\mity» 
Conduct occupational surveys to develop the 
vocational program. 

Conduct opinion surveys in the school and 
commimity to dete2:TOine attitudes toward the 
vocational program. Directors supervised dir- 
ectly by the office of the superintendent 
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agreed at the highest level followed by those 
whose position within the administrative 
structiire was imdetezmined. Those whose inmediate 
supeivisor was the high school principal agreed 
at the lowest level, 

(38) Prepare proposals for new vocational programs. 
Directors located in miilti-school districts 
agreed at a significantly higher level than did 
those located in single school districts, 

(39) Establish criteria for the selection of advisory 
committee members. 

(UO) Recommend the appoint ement of advisory committee 

members to the superintendent. 
(Ijl) Involve an advisory committee in developing 

plans for vocational programs, 
(i+2) Work with an advisory committee to determine 

the need for, and the extent of, training for 

available employment opportunities, 
(il3) Develop vocational programs for out~of-school 

youth and adults, 
(I4J4) Make financial ari?angements for conducting 

out-of-school youth and adult programs, 
(i+5) Administer out~of-school youth and adult 

programs , 
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B. Principals agreed at a significajitly higher level than 
did directors that the following statement describes 

a function of the vocational director. 

Provide infoimation to vocational students 
about post-high school training and educational 
opportunities available to them. Directors 
located in single school districts agreed at a 
significar^tly higher level than did those 
located in multi-school districts. 

C. Directors and principals agreed at the same level that 
the following statements describe functions of the 
vocational director. 

(1) Prepare purchase orders for vocational equipment 
and supplies approved for purchase. Directors 
located in single school districts agreed at a 
significantly higher level than did those of 
multi-school districts. Principals located in 
single school districts agreed at a significantly 
higher level than did those in multi-school 
districts . 

(2) Assist :'.n writing objectives for courses offered 
in the vocational program. 

(3) Conduct a program for recruitment of vocational 
students. Directors located in single school 
districts agr-eed at a significantly higher 
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level than did those located in multi-school 
districts. 

(Ij.) Develop criteria for the selection of uraining 

stations for the vocational cooperative programs* 

(5) Arrange with the coimselor for administration 
and interpretation of appropriate vocational 
teats. 

(6) Supervise the placement of vocational graduates. 
Directors located in single school districts 
agreed at a significantly higher level thaxL did 
those in multi-school districts- Principals 
located in single school districts agreed at a 
significantly higher level than did those 
located in multi-school districts. 

(7) Prepare news releases on activities of the 
vocational program for news media, 

(8) Maintain follow-up records on all vocational 
students. Principals located in single school 
districts agreed at a signif icar.tly higher 
level than did those located in multi-school 
districts . 

(9) Maintain records of all aspects of the vocational 
program. 

16. The following statements describe functions within the 
role of the vocational director as perceived by 
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vocational directors, however they do not describe a 
f\mction within the role of the vocational director as 
perceived by high school principals. Signif icartly 
different responses are reported where they occurred. 

(1) Discharge vocational staff members when 
warranted. A significant difference between 
responses of directors and principals was 
obtained. 

(2) Schedule vocational court s. A significant 
difference between responses of directors and 
principals was obtained. Principals located 
in single school districts disagreed at a 
significantly higher level than did those 
located in multi-school districts. 

17. The following statements do not describe functions with- 
in the role of the vocational director as perceived by 
both directors and principals. Significantly different 
responses are reported where they occurred. 

(1) Administer discipline to vocational students. 

(2) Expel vocational students from school when 
warranted. 

(3) Participate in non-administrative duties, such 
as, cafeteria duty, homeroom duty, hall duty, 
chaperoning, etcetera . Directors disagreed 

O 
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at a significantly higher level than did 
principals. 

(k) Util ize an advisory committee in evaliiation 
, of tsachers. 

Conclusions 

Due to the finding of this study, the following conclusions 
seem appropriate; 

1. The role of the vocational director is understood by 
both directors and princij^als. Therefo re, the under- 
lying hypothesis of this study that stated that 
conflict:^ exist between vocational directors and high 
school principals in their perceived role of the 
vocational director cannot be supported. The differences 
between responses of the two groups represented a 
difference in the level at which they agreed rather than 
disagreed. Both groups perceived the role of the 
vocational director to include 55 functions stated with- 
in the questionnaire^ They perceived that four state- 
ments did not describe a function of the director and 
disagreed with each other about the remaining two. 

2* Little association exists between the perceived role of 
directors aoid the linG and staff relationwhips utilised 
by local school districts for adoninistrative purposes. 
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There seemed to "be little difference between responses 
whether the director was supervised by the principal or 
by personnel in t;-:e superintendent's office. 

3- An association exists between the perceived role of 
directors and type of school district. Directors in 
single school districts seemed to be more concerned 
with day to day operations of the program; whereas 
directors in multi-school districts showed more concern 
for overall planning and program development. 

U. A lack of understanding exists between directors and 
principals as to the line and staff relationship of 
these two persons within the administrative structure 
of many local school districts. In more than half of 
the cases directors and principals disagreed as to the 
person to whom the director is responsible. 

5. Type of school district is E.ssociated with the preferred 
title of directors, rirectors in multi-school districts 
prefer the title of assistant superintendent for vocation- 
al programs; whereas directors in single school districts 
prefer the title of vocational director. 

Recommendations 



Based upon the findings of this study the following recommend- 
ations seem to be appropriate: 

].. Although the directors and principals agreed as to the 
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role of the vocational director, it is felt that due to 
differences in level of agreement that efforts should be 
made to further the understanding of the high school 
principal about the role of the vocational director, 

2, The line and staff relationship between directors and 
principals should be clarified at the local level, 

3. In-service educational programs should be developed 
for directors according to the type of school aistrict 
in which they are employed. 

h* Consideration should be given to determine if it would 
be feasible to standardize the title of the director, 

5. The functions identified in this research should be 
made available to persons preparing to be vocational 
directors and high school principals. Likewise they 
should be made available to those employed in these two 
positions, 

6, Additional research should be conducted to determine 
the procedure by which vocational directors perform 
their functions. 
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Codtt Numb or 



DfPORMATION FORM 



SIXnON I - BACKOHOUIJi) mVRMATION 



JTavo you been or.plcyed aa an aduinietrator 
other than your present position? 



' No 



If yee, in what capacity? (Check all that 
apply). 



Superintendent 
^ AfiBietant Superintendent 
^ Principal 

\ Other (SpecH'y) 



Hov many years have you been employed in 
public school education, including this year? 



1-5 
6-10 

; u-is 



16-20 
21-2S 

26 or more 



How many years have you been employed in 
your present position, including this year? 



liiE 



u 

5 

6 or more 



Hov many years have you beer, ec^ployed In a 
field other than education since high school? 



None 

1-3 

li-6 



If you have had experience outside the field 
of education, how vould it be classified? 
{Check the one which Indicates the major 
portion of your experience). 



(1) 



, Professional or 
Mana^rial 
Clerical and Sales 
Service 



(h) Skilled 

'5) Seaiekilled 

6) _ Unskilled 

7) 



None 



E. What is the hi^eat degree you have earned? 



Bachelor's 
, Master's 
Doctor's 



P. What is your age? 



2$ or less 
26-30 

; 31-35 

36-Uo 

■ m-U5 



rl 
m 
(9) 
(10) 



U6-50 
51-55 

56-60 
; 61-65 
65 or more 



G. Your present title is: 



If you feel it should be different from this, 
indicate yc\xr preference by checking one of 
the following: 



J* 



(1) 

(2) 
(3) 

( ) 



Aaaifltant Superintendent of 

7ocationaI Programs 
, Assistant Administrator of 
' Vocational Programs 
^ Vocational Administrator 
^ Vocational Director 
^ Vocational Supervisor 
^ Principal of Vocational Prograafi 
[ Other (Specify) 



E. Your immediate supervisor is: 

(lj Superintendent 
(21 Assistant Superintendent 
13) Hi^ School Principal 
Ik) _ Other (specify) 



You feel your immediate supervisor should be: 



Same as above 

Superintendent 
\ Assistant Superintendent 
^ High School Principal 
[other (Specify) 



I. Eow cany years were you a vocational teacher? 



None 

I- 5 
6-10 

II- 1$ 



16-20 
21-25 
26 or nore 



In wtat prograa area were you a vocational 
teacher? 



Agriculture 

Distributive 
[ Health 

Bonecaking 

Industrial 
\ Office 

' Other (Specify) 



Where ie your office located? 
(1) In building with the high school 

prizicipal 

2) In vocational technical center 
3J In central adainiatrative offices 
\) Other (Specify) ^ 



r^}rTION IT - W :,K Or T'rH-: VQCATIOrJAL T'lKFTTPK 



DlRfrTTONS ; Circle the letter in one of the coIwjg to the ri^t 
of ench Btatfonnt that rcpreaento your level of a^ecacnt as to 
vhether the etatoracnt deecribeQ a function cf the person who 
manage the vocfttional program. 



O l-H 



f^TAT:-L-:prrr 

Identify the purpoeoe and objcctiveo of the vocational progran: 

Prexjare tho lon^-ran^ plan for vocational education 

Dotermtne the occupations for which vocational training" is to be offered. . 

Specif^ lon^-ran^ needs for facilities, equipnent, and euppliee for the 
vocational progran 

Work with appropriate etate a^ncy for apprcval and financial support of 
new vocational prograae 

Xtetcrmino the local policieo to natiafy state requiretnenta regarding 
purchast? and reiiubaraeDent procedures , 

Plan an annual budget for tho operation of the vocational program...., 

Develop BpecificationB for equipment to be purchased 

Prepare puoxihaoe orders for vocational equipment and euppliee approved 
Tor pUTchas e «.« 

Schedule vocational facilities for niaxiirjn utilization by teachers 

Establish a policy for uee of vocational facilities by groups not involvod 
with the vocational program 

Arrange for additional facilities and eroipnent needed to accoaodate 

expanded rnrollments and technological idv'ancei^entG in vocational 

coursoD 

Maintain an inventory of tools, supplies ajnd equipment assigned to 
vocational progr-.uas 

I>enign a procedure to be used by vocatirr.al teachers for acquirij:^ 
consumable supplies and materials needei in vocational progranifl 

Adininister the driy-by-day details of pr'-blems involving vocational 
equipment and Quppliea.. 

Interview personnel applying for vocational staff positions 

Recommend personnel to the euperintende* t for staffing the inatructicaal 
proga-am 

Recommend salary increments above state schedules lor the vocatiorial 
staff 

AosJgn inotructoro to toach vocational courses 

iJlschnrge vocational staff members wher. warranted 

OrgrtnlzB and promote in-service trai,-.ir<: programs for vocational staff.... 



10. 
II. 

13. 
Ik. 

15. 

16. 
17. 



19. 
?0. 
?1. 



sfx:tioh it - rqlk of t?'?: vocational r'HJ-VTOR 



circle the letter In one of the colursns to the r;ght 



of each Btatenent tiiat rtproDentB your level of agreement as to 
vhother the Dtatenont dcecribes a fuTiCticn of the person who 
mojia^B the vocational program. 



stat3:ih:.t 

22. Aeeiat new vocational teachers to ur-derstand the policiee of the a^ool... 

23» ABBlet In writing objectives for co'^irsee offered in the vocational 

progT^aia , 

2k. Encc ura^ teachero to apply imiovative ideas in teachiivg-, 

25. Coxineel with vocational teachers concemln^" their achievenenta 

26. Confer with staff on instructional plana, methods and ptXDbleca 

27. Require vocational teachero to acquire new occupational bjcIIIb neeied to 
keep pace with tecJmo logical advanceraent in their ekilla 

28. Encourage vocational teachers to aupport profesBional organizations 
throu^ memberfahip 

29. Hajidle vocatio'ial ataff complaints 

30. Encourage hi^ standards of teacher behavior in vocational claasrcoms and 
laboratories 

31. Appraise teachers' perforoance in relation to instructional goalo 

32. Develop handbook of policies cor.cerr.ing the vocational prr c^ran 

33. Eotabllsh criteria for sdmissior. of students into vocational progranfl 

3^4. Conduct a program for recruitnent of vocational students 

35. Schedule vocational courses , 

36. Develop criteria for the selection of training stations for the 
vocational cooperative progracfl 

31' Evaluate courses of study» couree cutlineo and other inetructicnal 

materials developed by vocational teachers 

38. Administer discipline to vocati:nal students 

39. Kxpel vocatlonft.1 students from Echcol when warranted 

UO* Arxajvge with the f^cunnt'lor for adminietration and Interpretation cf 

appixipriate voctiticy/jal toots 

/4I. Provido Infomatiori to vocational students about poot-hi^ school 

training and educational opportunities available to thee 

U2. Supervise the placement of vocallor^l graduates 

U^'> Encourage tho devolopment of yO'-th or^.inlzations for vocational sradente.. 



LE7EL OF AGRKrZ-gr.T 
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SFgTTON- H - hOI£ OF TlIK VOCATICNAL DIRECTOR 



DTRKCTTO'JC; 



Circle the letter in one of the colunnfl to the right 



of each statcncnt that rr.preeonto your level cf af^eement as to 
vhethcr the Btatement dODcribon a function of the perecn vhc 
zaani^^B the vocational program. 



Encoura^ participation by vocatior-al Dtudents in con te ate sponsored 

for vocational etud^nte , 

Prepare news releaQee on activities of the vocational program for neve 
Dedla 

Inform school and community <jtoupb aljout the vocational prcgraa 

Prepare vocational couije descriptions for dietribution to the school and 
conniunity 

Participate in non-adainie t rative duties, ouch as, cafeteria duty, home- 
room duty, hall duty, biis duty, chaperoning *. 

Conduct occupational ourveyc to develop the vocational progran...., 

Conduct opinion evirveyo in the school and cocaunity to detemiiie 
attitudes toward the vocational progran 

Maintain follow-up records on all vocational students. ... => 

K»alntain recordo of all aepecte of the vocational program 

Prepare proposals for new vocational prograna 

Establish criteria for the selection of advisory comniittee nembera 

Recommend the appointment of advisory coani ttee nembera to t*^;e 
superintendent 

Involve an advisory comciittee in developing piano for vocatJOnal pix^grama. 

Work with an advisory ccziniittee *o determine the need, for, and the extent 
of, training for available enploycent opportunities 

Utilize BJi advisory conaittee in evaluation of teachers 

Develop vocational prograEiF lor out-of-school youth and adults 

Make financial arrangent-nts for conduct irg out-of-school youth 

adult programa „ 

Adniinloter out-of-school youth and ad'ilt prcgrana 

Tli^nk you fcr youi coc^poraticr, and :.',torent in c'-.:::pletir^£7 t.r.:a fora. 
If you wioh to receive:' a evzzz^ry of t)i:s ctudy, plciso cr.'.CK ( ). 

Pleacc return thie .'nfornation fora to; V.'alter B. Loulor::il> 

Vocaticnal Kdj.cat.icr. Prograns 
Coiiege of J-Jd.ca'.iCz. 
Te xa fl 'Jn i v e i t y 
College Station, Ttzas ll^h^ 



LEVEL OFAGR^^TiT 
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us. 

146. 
147. 

Ii9. 
50. 

51. 
52. 

^3. 

ss. 

56. 

$8. 
59. 
60. 

61. 
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Code Number 



INFORMATION FORM 



SECTION I - BACKCROtmD rNPJfCaTJON 



Eave you had experience &a a vocational 
teacher? 



If ye», in what progT3in axea? 

i3) Agriculture (7) 

h) Dietribntive (6) 

5) Health (9) ^ 

6) Homecakiji^ 



Induat:rial 
Office 

Other (Specify) 



E / many years have ycu been e::plcyed in public 
Bchool education, ir.cIuclL"^ tnia year? 



M 16- 

) 21- 



(6) 



20 
25 

26 or more 



How many years have you teen ecployed In your 
present positicn, including this year' 



. 1-3 
, I4-6 
7-9 



(i.) 10-12 

5) 1>15 

(6) ^ 3 6 or more 



D. How many years have ycu teen e=plcyed in a 
field other than education since hiijt school? 



None 

. 1-3 
U-6 



7-9 

10-12 

13 or more 



If you have had experLer.cc cutaide the field of 
education, how would it classified? (Check 
the one which indicates \he oa^or portion of 
yoiir experience. ) 



!2} 
3) 
^) 
$) 
6) 
7) 



Profess lor^l or >tar,ag«rial 
Clerical and Sales 
Sen-'ice 
' Skilled 
Seaiskilled 
UnekUlcd 
None 



Vhat le the highest degree you have 
earned? 



Bachelor's 
Master's 
Dcctor 's 




F. What Is your age? 

1*6-50 

51-55 

5^-60 

_ 61-65 
_ 65 cr c 

C. In your opinion, wha\. should be the 
title of t.-e persor. in charge of the 
total vocational program? 

(0 . Assistant Superintendent of 
Vocational Programs 
Assistant Adcinister of 
Vocational Programs 

w3 Vocational Adniniatiator 

(h) . V:catior-al Director 

(5) . , Vocational Supervisor 

(6) Principal of Vocational 

Programs 

(7) Cther (Specify) 



Who is the icceiiate supervisor of the 
vocaticr.al director in your school 
district? 

(1) S\:perintendent 

(^) Aisifltart Superinte-lent 

(3) Eigh Sci.:ol Prir.cipi: 

{h) C:her (Specify) 



In your opinion, vho should be the 
immedicte 8upen.-.3rr cf the vocational 
directcr ir. your schccl" 

iO Siperir-ter.ier.t 
2) _^ /Jsiat.^.r.t Superintendent 
3) Kigh Sc'.r.Dl rrir.cipal 
1*) Cther (specify)^ 
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SECTIO:; II ~ ROLE OF Tlg^ VOC- TiaN'AL DIRECTOR 



riRECTIOrjS ; Circle the lettor in one of the columna to the rl^it 
of each Btatencnt that Tcprcccr.to your levcJ of a^jreeaent b.b to 
whether the Btatement deoc ribeo a func 'on of the person who 
managos the vocational program. 







:SAGI 


HOIiO 






A. 
o 


o 


o 


o 


-< 

CO 
M 


O 
« 






CO 



STATSKgJT 

1. Identify the purpoaeo and objectiveo of the vocational prograc 

2. Prepare the lon^-ran^ plan for vocational education » 

3. Detertzlne the occupations for which vocational training ie to be offered. . 

U. Specify long-rang^ needa for facilities, equipnent, and supplies for the 
vocational program » , 

5. Work vlth appropriate state a^ncy for approval and financial support of 
new vocational progratne ^ , 

6. Detercine the local policies to eatiefy state requiremento regarding 
purchaee and reioburseEent proceduree .\ 

7. Plan an annual budget for the operation of the vocational prograc 

8. Develop spec ifications for equipaent to be purchaoed 

9. Prepare purcha^ j orders for vocational equipaer.t and supplies approved 
fcr purchase , 

10. Schedule vocational facilities for maximum utilization by teachers 

11. Establish a policy for use of vocational facilities by groups r.ot involved 
with the vocational progran , 

12. Arrange for additional facilities and equip:::ent needed to accomodate 
expanded enrullnentB ar.d technological advancecients in vocatior-al 
couTfes ^ 

13. Haintain an inventory of tools, supplies and equipment assigned to 
vocational p rograrna . . , , , 

11^. Design a procedure to be used by vocational teachers for acquiring 

consurablo supplies and iiaterials needed In vocatiorial prograns 

15. Adninister the day-by-day details of problens involving vocational 
equipment and supplies 

16. Inter"/iew personnel applying for vocational staff positions 

17. Recomzend personnel to the superintendent for staffing the instructional 
program 

18. Recomzend salary increments above state schedules for the vocational 
staff 

19. AssigTi Irstructoro to teach vocational courses o..... 

20. Diac^^argc vocational staff mcabers when warranted , 

21. Organize arid pronote in-oervico training* prograras for vocatloral staff.... 



LgVEL OF AGREE-Err 
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SRCTIOH II - BPLR OF THZ VOCATIOHAI. DIRECTOR 



DTRRCTTONS: Circle the letter in one of the coluzna to the rl«ht 
of each Btatesiont that repreaente your level of a^eeaent aa to 
whether the Btatetient deecriboa a function of the person wfao 
Banana the vocationni. program. 


1 

1 i 


S 

B 

0 

as 


DISAGREE 


1 

a 

0 




STATETCZn' 


LEVEL 


OF AGREE^Srr 




22. 


Aasiat new vocational teachera to understand the policies of the school... 


S A 


N 


D 


s 


23. 


Assist in vrritXr^ objectives for courses offered in the vocational 


S A 


ft 


D 


s 


2I4. 




S A 


ft 


D 


s 


2$. 




S A 


N 




s 


26. 




S A 


H 


D 


s 


'^f . 


hequlre vocatior^l teachers to acquire new occupational aldlle needed to 


S A 


H 


D 


s 


28. 


Encourage vocational teachers to support professional organizations 


S A 


N 


D 


s 


29. 




S A 


R 


D 


s 


30. 


Encourage high standards of teacher behsTior in vocational claaaroons and 


3 A 


R 


D 


s 


31. 




S A 


N 


D 




32. 




S A 


R 


D 


s 


33. 


Establish criteria for admleaion of etudents into vocational progzans 


S A 


H 


D 


s 


3U. 




S ^A 


H 


D 


s 


35. 




S A 


H 


0 


s 


3C. 


Develop criteria for the selection of training stations for the 


S A 


R 


D 


s 


37. 


Evaluate couroee of etudy* course outlines and other instructional 


S A 


N 


D 


s 


38. 




S A 


N 


D 


s 


39. 




S A 


N 


D 


s 


UO. 


Arrange with the couneelor for adxDinistraticn and interpretation of 


S A 


N 


D 


s 


Ul. 


Provide InfornLition tc vocational atudento about poat-hi^h school 


S A 


N 


D 


s 






S A 


R 


D 


s 


10. 


EncouTa*:o the dtvclopcent of youth organizations for vocational otudents.. 


S A 


R 


D 


s 
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DIRECTION'S : Circle the letter in one of the columne to the right 
of each etatenent that reprcaer.te your level of a^preeaent to 
whether the Btatencrit describee a functicTi of the person who 
irarvagee the vocational program. 



5 



Enco\irafi« participation by vocational students in contests sponsored 

for vocational otudento 

Prepare news releaoee on activitiee of the vocational program for news 
media » 

Infom school and conmunity groupe about the vocational program 

Prepare vocational counse deGcriptlcna for distribution to the school and 
cosmtnity > « 

I^rticipatB in non-admLniotrative duties, ouch as, cafeteria duty, home- 
room duty, hall duty, bus duty, chacercning 

Conduct occupational Burvjye to develop the vocational program.., 

Conduct opinion Burveyo In the echool and comnunity to determine 
attitudes toward the vocational prograa. ..v , 

Maintain follow-up rvccrds on all vocational etudente 

Maintain records of all aapecte of the vocational prograo 

Prepare propoeale for new vocational programs 

Eotablieh criteria for the selection of advisory connalttee nembers 

RecoEEnend the appolntnent of adviaory cocmittee memberB to the 
BUperlntendent 

Involve an adviaory coanittee ji developing plans for vocational programs. 

Work with an advisory conmi.ttee to determine the need for, and the extent 
of, training for available enployiiier.t cpportunitiea 

Utillr.e an adviaory cocaittee in evaluation of teachers 

Devel^ p vocational prograica for out-of-school youth and adults 

Make financial arrangecenta for conducting out-of-school youth 

adult prograns , 

Administer out-of-school youth and adult p ro gTRr.fi 

ThanJc you fcr your cooperation and interest in coapleting thia fora. 
If you vlah to receive r. aurmary of this study, pleaoe check ( ). 

Pleaae return thia information form to: Walter B. Loudeniiilk 

Vocatioral Education Programa 
College of Education 
Texas AAJ-t University 
College Station, Teiaa 77813 



LEVEL OF ACRESKENT 



U€>. 
U7. 

50. 

$1. 

52. 
53. 
Sh. 
55. 

56. 
57. 

58. 
59. 
60. 

61. 
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TRXAS A&M UNIVERSITY 



COLLEGE OF AGRICULTURE 



COLLtCC STATION. TEXAS 77043 



Di'pji Intern of 



A<.RICUl tural F-ducatjon 



Your help is requested in conplcting the enclosed questionnaire ^^ich ia 
bein^ sent to vocational directors and high school principals. This study 
will compare the perceptions held by vocational directors ajid high school 
principals regarding the role of the vocational director. 

This study is being sponsored by +he Division of Occupational Research and 
Development, Texas Education Agency, under the supervision of personi:cl at 
Texas A5cN University. The results should be beneficial to principals, 
vocational directors, and to the State Department of Education and teacher 
training institutions. 

Please be frank. Your response will be grouped with others without singular 
identity. All responses will be kept confidential. 

Your cooperation in furnishing us the requested information is appreciated. 
A eelf-addressed, stamped return envelope is enclosed for your convenience. 
Please complete the information form and retuzn it as soon as possible. 

Thank you for youj: tiiEO and interest. 



Sincerely, 




Professor 




Walter B. Loudcrmilk 
Research Associate 



ElnclosureB 
ESW:WBL:lh 
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l^KXAS AS.zM UNIVERSITY 



COLLEGE OF AGRICULTURE 



COLLEGE STATtON. TtKAS 



lyepjrfment of 

AORirULTURAl. EDirCATION* 
VOLAllONAL ACKICVll.TURE SCRVICE 



You were mailed an information form dated April 10, 191 3 f 
concerning your perception of the role of the vocational 
director^ Ve aro depending on you to assist us by providing" 
the necessajry information for describing this position* 
Many responaes have already been received » but the study 
will be more valuable if your opinion is included. 

If you have not returned your information form please 
take a few minutes today to complete anrt return it. 

Thank you for your cooperation. 

Sincerely, 




ProfoBSor 



Vfelter B> Loudermilk 
Research Aascciate 



ESV:VBL:lh 
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TEXAS A&M LJNIVEHSITY 



COLLEGE OF AGRICULTURE 



COLLEGE STATION, TF.XAS 77843 



DepjrltncfU of 
aoricdltwral eduratjon 
Vocational Agriculture Slrvjce 



You were mailed an information form on April 10, 1973 » 
requesting your perceptions of the role of the vocational 
director, sponsored by the Texas Education Agency and Texas 
A&M University. Yollt response has not yet been received. 

Your evaluation is vital in completing this study. If you 
have misplaced your original information fomi, a duplicate 
copy and a stamped, return envelope is enclosed for you,-? 
convenience. Please tako a few minutes today to complete 
and return this form. 

Thank you for your assistance in expediting this study. 
Sincerely , 




Earl S. Webb 
Professor 




Walter B. Loudermilk 
Research Associate 



t^ncloaures 
ESW:VBL:lh 



